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ABSTRACT 

AN ANALYSIS OF THE EFFECTS OF ACCREDITATION ON THE QUALITY OF 

ENGLISH PREPARATORY SCHOOLS OF FOUNDATION UNIVERSITIES IN 

ISTANBUL 

 
Burak Kalaçay 

Master’s Thesis  

Foreign Languages Education 

Master’s Program of English Language Education 

Thesis Advisor: Prof. Dr. Gürkan Doğan 

Maltepe University Institute of Social Studies, 201 

English has become the common language of today’s world as a result of its widespread use in such fields as 

politics, business, science, and scholarly studies. With the rising importance of the language, the number of people who 

are trying to become proficient speakers rises day by day, as well. This increase also causes a rise in the through of 

institutions and organizations which provide the service of English language education. However, while the quantity 

rises, there is a lack, as many argue, in the corresponding quality. The statement made by the Chairperson of the Council 

of Higher Education of Turkey regarding the accreditation status of the English preparatory schools is to be made public 

in relevant university placement catalogs and the research done by the British Council in 2015 in regards to the status 

of in English in higher education institutions in Turkey have thus created a demand for quality assurance and 

accreditation services among the preparatory schools of Turkish universities. 

The present research aims to understand to what degree the accreditation processes have made a change, if at 

all, in the quality of the English education provided by the preparatory schools of these universities. This research was 

designed on a qualitative-descriptive type, and 15 accredited preparatory school directors/managers of foundation 

universities in Istanbul have participated. For the research, the criteria and standards of three accreditation institutions 

were first analyzed through the dialectic method. These institutions, namely the CEA (of US origin), Pearson Assured 

(of UK origin), and DEDAK (of Turkish origin), were selected to better understand the requirements for accreditation 

for a language education institution. Through the results of the analysis, a reference chart of 31 common 

criteria/standards under seven categories was created; the seven categories within the criteria include administration, 

curriculum, faculty, physical resources, student recruitment, assessment, and student services. The interview questions 

were prepared in a way that could correspond to those criteria. Interviews were designed in a semi-structured format. 

Although the target population consisted of 17 universities, 15 interviews were conducted but only 14 universities, 

which make up the research group, contributed to the study. The data gathered were analyzed through descriptive 

analysis and interpreted accordingly. 

The results demonstrate a significant improvement in six out of seven categories as the direct result of 

accreditation. Moreover, it was expressed by the interviewees that the improvements are not limited to these six 

categories. Through accreditation, these institutions gained an awareness of quality along with a subconscious need for 

systematized, objective, and structured educational process that aims for constant improvement. Furthermore, 

accreditation gave the institutions a chance for self-reflection and became a tool of proving the quality of their education 

to the prospective students through the guidance and support of a third party with reputation and experience in the 

related field. 

Keywords:  1. Accreditation; 2. Quality Assurance; 3. English; 4. Foreign Language Teaching; 5. Higher Education  
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ÖZ 

AKREDİTASYONUN İSTANBUL’DAKİ VAKIF ÜNİVERSİTELERİNİN 

İNGİLİZCE HAZIRLIK OKULLARININ KALİTESİ ÜZERİNE ETKİSİNİN ANALİZİ 

 
Burak Kalaçay 

Yüksek Lisans Yeterlilik Tezi 

Yabancı Diller Eğitimi Anabilim Dalı 

İngiliz Dili Eğitimi Yüksek Lisans Programı 

Danışman: Prof. Dr. Gürkan Doğan 

Maltepe Üniversitesi Sosyal Bilimler Enstitüsü, 2019 

İngilizce günümüzde politika, ticaret, bilim ve akademik çalışmalar gibi alanlarda yaygın bir şekilde 

kullanılmaya başlanmış olması sebebiyle dünyadaki ortak dil konumuna yükselmiştir. Dilin öneminin artmasıyla 

birlikte, bu dilde yeterli bir seviyeye gelmeye çalışan birey sayısı da her geçen gün artmaktadır. Bu artış İngilizce dili 

eğitimi veren eğitim kurum ve kuruluşların sayısının da artmasına sebebiyet vermektedir. Fakat eğitim kurumu 

sayısının artmasıyla, birçok kişinin de iddia ettiği üzere, kalitede beklenen artış gerçekleşmemektedir. Türkiye 

Yükseköğretim Kurulu Başkanı’nın üniversitelerin İngilizce hazırlık okullarının akreditasyon durumunun tercih ve 

yerleştirme kataloglarında ilgili üniversite adına belirtilecek olmasını ifade etmesinin yanı sıra, 2015’te British Council 

tarafından İngilizce’nin Türkiye’deki yükseköğretim kurumlarında öğretilme durumuyla ilgili yayınladığı araştırma ve 

rapor sonucu Türk üniversitelerindeki İngilizce hazırlık okullarında kalite güvence ve akreditasyon hizmetlerine bir 

talep doğmuştur. 

Bu araştırma akreditasyon sürecinin üniversitelerin İngilizce hazırlık okulları tarafından verilen eğitimin 

kalitesinde bir değişikliğe sebep olup olmadığını, oldu ise bu değişiminin ne derece ve ne yönde olduğunu anlamayı 

hedeflemektedir. Araştırma nitel-betimsel bir yapıda tasarlanmış ve 15 akredite edilmiş vakıf üniversitesi İngilizce 

hazırlık okulu yöneticileriyle beraber çalışılmıştır. Araştırma için, üç akreditasyon kurumunun ölçüt ve standartları 

diyalektik yöntem ile incelenmiştir. Bu kurumlar, CEA (Amerikan menşeli), Pearson Assured (İngiliz menşeli), ve 

DEDAK (yerel menşeli), bir dil eğitimi kurumu için akredite edilebilmenin gerekliliklerini daha iyi anlayabilmek adına 

seçilmiştir. İnceleme sonucunda 7 kategori altında, 31 ortak kriteri/standardı bulunduran bir referans çizelgesi 

oluşturulmuş ve bu maddelere karşılık gelen soruların bulunduğu bir mülakat hazırlanmıştır. Bu mülakat, yarı 

yapılandırılmış bir formatta gerçekleştirilmiştir. Araştırmanın hedef kitlesi 17 üniversiteden oluşmasına rağmen, 15 

görüşme gerçekleştirilmiş fakat sadece araştırma grubu içinde yer alan 14 vakıf üniversitesi araştırmaya katkı 

sağlamıştır. Daha sonra, elde edilen veri betimsel incelemeye tabi tutulmuş ve bulgular bu doğrultuda yorumlanmıştır. 

Sonuçlar yedi kategoriden altısında akreditasyon kaynaklı kayda değer değişimler olduğunu göstermektedir. 

Bununla birlikte, gelişmelerin sadece bu altı kategoride olmadığı, görüşülen yöneticiler tarafından belirtilmiştir. 

Akreditasyon ile bu kurumlar sürekli gelişimi hedefleyen, sistemli, tarafsız ve yapılandırılmış bir eğitim sistemine 

altbilinçsel bir ihtiyaç duymaya başlamakla kalmamış, aynı zamanda bir kalite farkındalığı da yaşamışlardır. Dahası, 

akreditasyon bu kurumlara, alandaki saygın kimliği ve deneyimi sayesinde, üçüncü bir taraf aracılığı ile öz 

değerlendirme imkânı sunmuş ve olası öğrencilerine eğitimlerinin kalitesini kanıtlamak adına bir araç olmuştur.  

Anahtar Kelimeler:  1. Akreditasyon; 2. Kalite Güvencesi; 3. İngilizce; 4. Yabancı Diller Eğitimi; 5. Yüksek 

Öğretim 
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CHAPTER 1. INTRODUCTION 

1.1 Problem and Purpose 

The importance of English rises day by day as a result of globalization, so more 

people try to become proficient speakers. According to Mark Robson from British 

Council, there will be two billion English speakers by 2020 (2013). Such a number, along 

with its widespread international use in such fields as business, politics, science and 

scholarly studies, proves English is the lingua franca of today’s world. Consequently, 

extensive studies and research on English language teaching are being conducted even in 

non-English speaking countries. Countries that want to have a better economic and 

political status in the world along with better living conditions invest in this field with the 

aim of becoming a contemporary civilization, and Turkey is among them. While there is 

a significant increase in both the number of educational institutions and the number of 

educators, the rising demand for English language education and the competition among 

language teaching institutions pave the way for many developments.  

Being a 21st-century skill, speaking a second/foreign language is not only a part 

of the curriculum for young learners but is also a target for adults. As a result of this 

demand, the young adults who are about to take their first step into their university 

education prefer universities that offer majors in Turkish and English. As a result of this 

demand, the number of institutions and different education models has increased. English 

preparatory schools of universities, which aim to prepare the prospective university 

students who do not have the required language skills are affected by these developments 

because students are now questioning the quality of education. Thus, institutions seek 

consultancy in terms of quality assurance systems and/or accreditation from third parties 

to prove their quality and eligibility to their current and prospective students. 

Even after all the efforts, current information that has been presented by different 

researches and institutions, including British Council (2015), claim that the English 

education provided by the higher education institutions in Turkey is either inadequate or 

insufficient. Researchers in educational institutions such as the British Council are 

investigating different perspectives of the problem, and they offer various solutions 

(2015). The Chairperson of the Higher Education Council of Turkey, Prof. Dr. Yekta 
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Saraç, who shares the information of the cooperation between YÖK and British Council 

with the public in order to better understand and find a solution to the problem (Hürriyet, 

2016) encourages accreditation in higher education institutions by saying “…in 

accordance with our aim of quality-based education, we plan to open up space on our 

Higher Education Institutions Exam guide for the foreign languages schools of 

universities which are accredited in terms of English language education” (2017). 

The education models are differentiating and many new methods and approaches 

are being offered to the learners especially by the non-traditional for-profit institutions. 

Having the purpose of gaining profit, these institutions take steps in order to better market 

themselves, which places the prospective learners into the status of customers. Similar to 

the other fields of business, customers question the quality of the service or product being 

offered. This phenomenon leads the institutions to seek consultancy in terms of quality 

assurance systems and/or accreditation from third parties in order to prove their quality 

and eligibility to provide the expected service/product. 

The present research aims to understand whether accreditation in English 

preparatory schools of universities has made a change, if at all, in the quality of the 

English education being provided by the preparatory schools/programs of foundation 

universities and to learn the perspectives of the directors/managers of these schools on 

quality assurance and accreditation. 

1.2 Research Questions 

In accordance with the above purpose, the present study aims to answer the 

following major questions (1 and 2) and minor questions (3, 4, 5, and 6): 

- Does accreditation make a change, if at all, in the quality of language education 

provided by the preparatory schools/programs of foundation universities located 

in Istanbul? 

- What are the perspectives of the directors/managers of the preparatory 

schools/programs on quality assurance systems and accreditation? 

- What are the common criteria of accreditation institutions on accrediting 

language education programs? 
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- What is the general process of getting accredited for a language education 

institution? 

- What is quality in education?  

- What is the relationship between quality and accreditation in education? 

1.3 Significance of The Research 

The findings obtained through this research on English preparatory schools of 

foundation universities in Istanbul delineate the accreditation process and outline the 

visible changes resulting from the process. The common criteria obtained through the 

analysis of the standards of three accreditation institutions present realistic information 

on the understanding of quality, quality assurance, and accreditation in higher education. 

Such knowledge is valuable not only for the internal stakeholders who took part in an 

accreditation process but also for the external ones. Moreover, the information provided 

can serve as a guide for candidate preparatory schools in the before, during, and after 

processes of accreditation. Finally, the perspectives of directors/managers provide a better 

understanding of the value and purpose of accreditation. 

1.4 Assumptions 

The following assumptions are made in the present research: 

- The research group represents the population. 

- The interviewees who agreed to participate in the research provided true and 

complete information. 

- The three chosen accreditation institutions (CEA, PA, and DEDAK) provide 

sufficient information on understanding the criteria for accreditation for 

language education institutions. 

- The researcher acted in accordance with the principles of objectivity and 

righteousness. 
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1.5 Limitations 

The limitations of the present research can be summarized as follows: 

- The interviews conducted are limited to the participating managers/directors of 

the preparatory schools of foundation universities located in Istanbul which were 

accredited before 2019. 

- The information regarding the reference chart of common criteria for 

accreditation is limited to the analysis of the criteria of three chosen 

accreditation institutions, which are CEA, PA, and DEDAK. 
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CHAPTER 2. LITERATURE REVIEW 

2.1 Higher Education and Quality 

2.1.1 Higher Education 

The importance of knowledge along with education rises day by day, and for the 

younger generation, education is key to many opportunities and a better future. According 

to Tezsürücü and Bursalıoğlu (2013), “in the context of globalization and the society of 

information, higher education plays a crucial role in terms of the functions of information 

production and its spreading, both in developed and developing countries in the name of 

national development” (p. 99). As the providers of such education, higher education 

institutions can be regarded as a provider of a service or product. Schindler, Welzant, 

Puls-Elvidge and Crawford (2015) assert one must know what quality is before 

determining how to assure it; for that reason, it is undeniable that quality will be a matter 

for the customers of such institutions.  

2.1.2 Quality in Higher Education 

With the need to consume and the culture that is brought with or created by it, 

quality has become a phenomenon that matters for every consumer for the obtainment of 

and satisfaction with a service or product. The understanding of quality has been a topic 

of debate for many years. Feigenbaum (1956) defines quality as “the price of a product 

or service” and explains that a provider with a well-invested production process creates 

better quality services or products.  Ishikawa (1961) defines it as “the production of the 

most economical, most useful, and most satisfying product and providing the after-sale 

services” (as cited in Tezsürücü & Bursalıoğlu, 2013). However, in recent years, it is 

evident that the understanding of quality in education has changed. According to Peker 

(1996), quality is a continuous process that influences every aspect of work in any 

organization whether it is for-profit or non-profit, and it affects the suitability of a service 

(or product) in meeting the expectations of users and their satisfaction as people prefer 

different levels of quality in a product or service due to environmental, personal or 

financial constraints. At present, quality cannot be measured by standards, nor can a 
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product or service satisfy the needs of every consumer as the environment has become 

too dynamic and diverse.  

The understanding of quality and the debate over it may nullify the idea of 

standards as reliable and constant. As such, Harvey and Green (1993) define five notions 

of quality for consumers:  (a) quality as exceptional, meaning it exceeds high standards 

or passes required standards; (b) quality as perfection, meaning it exhibits ‘zero defects,’ 

and it has a ‘consistent and flawless outcome’; (c) quality as fitness for purpose meaning 

the product or service meets the stated purpose and customer specifications to 

satisfaction; (d) quality  value for money, meaning there is a return on the investment 

through the product’s efficiency and effectiveness; and (e) quality as transformation, 

meaning there is a  qualitative change, enhancement or empowerment of students. 

Nabaho, Aguti, and Oonyu (2017) add to this with their study on the views of academics 

on quality in higher education, which results in a focus on three notions, which are (a) 

quality is transformative, (b) quality is fitness for a purpose, and (c) quality is exceptional. 

Crosby (1996) supports this idea partially by describing quality as not perfection, but 

rather fitness for purpose (as cited in Gencel, 2001, p. 167). In this sense, the 

understanding of good quality of a product or service changes depending on the user, the 

environment or the time of usage. 

When examining these notions on quality, two aspects are clear: there are salient 

characteristics and quality is a relative concept. “Akkaya’s study (1999), which states 

ways of increasing the quality in higher education include improving the proficiency of 

the faculty, efficacy of the material, and the systems and practices of the management can 

be considered as the provider of a general frame for quality in higher education. In 

Yüksel’s study (2013) on the understanding of quality among graduate students in 

Eskisehir Osmangazi Univesity, Yüksel (2013) found that the most associated words with 

quality are credibility, dependability, authenticity, and reliability. Nabaho et al. (2017) 

also describe fitness for purpose as the dominant conception of quality and add “quality 

higher education is that type of higher education which is tailored to the expectations of 

the person who is going to use the product.” Therefore, providing quality education 

requires an understanding of the needs of the students and all the stakeholders. How well 

the education fits with the cultural and national norms, how purposeful the material is, 
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how relevant the instruction and material is to the learners, and how easily the graduates 

can gain employment are only a few of the topics to consider when it comes to quality in 

higher education. 

2.1.3 Value of Quality in Higher Education 

Inventions and innovations have always been a response to the needs of society. 

Quality, which is directly related to the need for constant improvement in society, 

appeared as a result of this endeavor. “Since [the] 1990s, studies on how stakeholders in 

higher education perceive quality have burgeoned” (Nabaho, Aguti & Oonyu, 2017). 

Since then, the terms quality and quality assurance became two very important terms. 

Higher education institution managers and directors are closely interested in quality and 

with that look for ways on how to integrate quality assurance systems into their 

institutions” (Mok, 2000). Akkaya (1999) describes quality in higher education as 

dependent on the ability to complete the education within a set timeframe, acquire quality 

knowledge and attain immediate employment upon completion; however, if this criterion 

is not met, the financial investment of the school and the families is wasted.” 

 In the same vein, Çabuk Anaper, Uluçay and Çabuk (2013) claim that the rise in 

the mobility of students, academics and graduates has made the quality of the education 

systems and the compatibility of different programs to each other a subject of debate. 

They add to this claim by stating that “even in local or regional levels, the preferability 

of a school or a program [and the] eligibility for grants and employment depend on the 

quality issues” (p. 232). The idea of standardization comes along quality and it can also 

the solution to such issues. 

Tezsürücü and Bursalıoğlu (2013) point out the commercialization of higher 

education:  

The neo-liberal principles, limited public financing, the rising demand and the search for quality 

in higher education cause the public higher education institutions to conform to globalizing higher 

education processes. In that context, for the reasons of externality and equality in opportunities, 

the responsibility of providing higher education, which is taken by the government, has gained a 

tendency of becoming a structure in which the private sector can also operate (p. 38).  
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Moreover, as the competition, publicity, and accountability are gaining 

importance today, higher education institutions cannot stay out of these processes. The 

questioning of quality through assurance systems and constant documentation for its sake 

become inevitable in this process of education where students are considered to be the 

customers.  

According to Burke (2005, as cited by Staub, 2018) and Shah, Nair and Wilson 

(2011, as cited by Staub, 2018), when it comes to quality in higher education, Turkey is 

a country with more than 200 higher education institutions where nearly half of which are 

private, and have been founded in the last twenty years. Before this growth period, higher 

education – especially public higher education – was accessible to the relatively few that 

managed to successfully navigate rigorous admittance systems (i.e high stakes exams). 

The rise in the number of higher education institutions caused a transition to a market 

where the consumer needs and satisfaction are taken into the center. Although free higher 

education (public universities) is still demanded by many, “choice” and “quality” can still 

be seen as the two main factors that are driving the higher education decisions and it is 

predicted that they are not going to go away any time soon.  

2.1.4 The Emergence of Quality and Total Quality Management 

Humans constantly tried to improve their quality of life, and science and 

inventions have been the main tools for improvement. Even though the first practices 

related to the improvement of quality of inventions can be traced back to the first ages, 

the term was first used in the 19th century with the factory programs. In these programs, 

which started in the 18th century, the production system began focusing on the 

examination of the product. This program grew into an industrial revolution in the early 

1800s. Subsequently, at the beginning of the 20th century, producers integrated the 

process of quality examination into the process of production. After the second world 

war, quality gained more importance. As unsafe military equipment was unacceptable, 

the U.S. armed forces began inspecting every unit produced to ensure safety for 

operation. However, this was a costly and time-consuming method. To ease the process, 

the armed forces began to use sampling inspection methods to replace unit-by-unit 

inspection. With the aid of industry consultants, they adapted sampling tables and 

published them in a military standard. These tables were incorporated into the military 
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contracts, so suppliers clearly understood what they were expected to produce (ASQ, 

2010).  

In the mid-1920s Walter Shewhart began focusing on controlling processes which 

are defined as “a group of activities that takes an input, adds value to it and provides an 

output.” He realized that these processes yielded data and that it could be analyzed using 

statistical techniques to see whether it was stable and in control, which laid the foundation 

for control charts, a modern-day quality tool. Later, statistician W. Edwards Deming 

became a proponent of Shewhart’s statistical quality charts and later became a leader of 

the quality movement in both Japan and the United States. In the following years, Deming 

and Juran came up with the term Total Quality, which focuses on an improvement in the 

whole process of production rather than the production itself. In the 1970s, the 

comprehensive term Total Quality Management, which emphasizes statistics, production 

approaches, and the whole organization, gained importance (ASQ, 2010). 

2.2 Total Quality Management and Quality Assurance Systems 

2.2.1 Total Quality Management 

According to Bozkurt and Asil (1995), Total Quality Management (TQM) can be 

described as “the improvement strategy of organizational performance through constant 

enhancement and improvement of the products’ or services’ providers’ employees and 

processes through the participation of the employees and by doing what is expected of 

them in the least costly way in accordance with the pre-determined customer desires and 

expectations” (p. 33). Gencel (2001, p. 170) describes TQM as the art of achieving 

perfection and says that “it becomes an effective way of reaching the ideal” and states 

that “even though the description and practices of TQM may change depending on the 

individuals and organizations, there is a common agreement on what its key-components 

are.” These key-components are explained by Köseoğlu’s (1994) delineation of TQM: 

- TQM relies on meeting and satisfying the customers’ tendencies and needs. For any process, the 

questions “Who is the customer?” and “What are the needs and expectations of the customer 

from the organization?” have to be answered. 

- TQM requires the long-term dedication of an organization. 

- TQM is a management movement. 

- TQM focuses on people, and its purpose is to create a culture that depends on quality. 
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- TQM shows a need for the people in an organization for a general-purpose. 

- TQM focuses on group work. 

- Constant improvement is required for customer satisfaction, and this can be achieved by 

understanding the needs of the customers and reasonable expectations. (as cited by Gencel, 

2001, p. 170) 

The chart below (Gencel, 2001, p. 174) shows the main components of TQM and 

basic principles that it relies on: 

 

Chart 1. Main Components of TQM and Basic Principles That It Relies on 

Some of the advantages and benefits that TQM offers to the organizations, 

according to Bozkurt (1994), are as follows: 

- Development of an understanding of work according to the targets in all levels, 

- Improvement in competitiveness levels, 

- Improvement in profits, 

- Improvement in market share, 

- Development of skill of entering new markets, 

- Design in accordance with the needs of customers, 

- Improvement in team-work and cooperation, 

- A decrease in customer complaints, 

- Increase in customer loyalty, 

- Constant improvement of all processes, 

- Improvement in employee’s motivation, 



11 

 

- Ability to focus on key-targets, 

- Increase in work-force efficiency, 

- A decrease in costs, 

- Enhancement of employee participation, 

- Betterment of working conditions, 

- Development of a common language and communication (as cited in Gencel, 2001, p.191). 

On the other hand, Gencel (2001) also explains a few reasons why practices of 

TQM may not begin or fail after beginning in higher education: 

- Founding managers do not favor the distribution of authority, adopt the philosophy of quality, or 

support the process completely. 

- Projects prepared are too complex and do not have enough elements to make them become real. 

- TQM practices do not have the full support of all employees of the institution, creating the 

philosophy of ‘me’ rather than ‘us.’ 

- The management pays more attention to numeric results rather than subjective values such as 

motivation, support, and consultation. 

- The employees and the managers have the desire to see the results before completing the quality 

process. 

- Issues come up during the stage of the distribution of authority. 

- There is not a team of employees to manage the process of quality created (p. 205). 

There are seven different methods to achieve TQM which are (Gencel, 2001): 

- Quality Circles, 

- Benchmarking, 

- Total Quality Control, 

- Full Participation, 

- Data Process Control, 

- Statistical Process Control, 

- Quality Assurance Systems. 

2.2.2 Quality Assurance Systems 

Many higher education institutions in Turkey prefer quality assurance systems to 

reach their target of achieving TQM, and many within the field of education give clear 

definitions of a quality assurance system. For example, Pond (2002) describes quality 

assurance systems as “operations that try to prove whether quality practices are conducted 

appropriately.” When it comes to education, Peterson (1999) defines it as “all kinds of 
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deliberate and systematic activities having the capacity to assure, to maintain and [to] 

develop standards, science, and quality at higher education” (as cited in Yüksel, 2013). 

Similarly, Özer, Gür, and Küçükcan (2010) describe it as “a systematic monitoring and 

evaluation of different components of a project/service/institution in order to make sure 

the fulfillment of quality standards.”  

However, Al Tobi and Duque (2015, p. 42) take a different approach and divide 

it into two separate terms: internal and external quality assurance. Internal quality 

assurance  

“…starts with the vision, mission and objectives and setting the strategies to achieve them. A 

SWOT (Strengths, Weaknesses, Opportunities, and Threats) analysis is usually an important tool 

towards developing a good strategic plan. A strategic plan clearly defines clearly lays out the 

higher education institutions’ goals and sub-goals, key performance indicators, targets and 

measures, and responsibilities; and is converted into operational and action plans that guide the 

different departments and units. The strategies and implementation steps in the strategic and 

operational plans integrate the systems, policies, and practices that higher education institutions 

have set in place in order to implement, monitor and improve their educational missions and 

objectives. This is internal quality assurance.”  

According to Tezsürücü (2013) adapting quality assurance and total quality 

management in education becomes inevitable, as globalization and improvements in 

information technologies cause important developments in the world constantly. In that 

sense, the most common practice regarding quality assurance in the world is for the higher 

education institutions to be responsible for themselves” (p. 106).  IIEP and UNESCO 

(2011) states that “although higher education institutions may be able to gauge their level 

of excellence according to whether they achieved their set mission and objectives, and on 

the basis of accomplishing the targets they have set in their strategic plan, it is still difficult 

to be both the provider and the judge of their own services” (as cited in Al Tobi and 

Duque, 2015, p.42). That’s why an external institution may be required to carry out this 

task, which Al Tobi and Duque define as external quality assurance. 

Al Tobi and Duque (2015, p. 41) explain the emergence of quality assurance and 

say “quality assurance started in the manufacturing sector where principles like total 

quality management, 5S of Good Housekeeping, and Poka-Yoke for mistake-proofing 
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were applied to achieve conformance of products or services to set specifications in order 

to guarantee customer satisfaction.” They also state that today, quality assurance is 

applied in order to achieve quality education. Haug (2003, p. 230) supports this claim and 

adds that quality assurance is an “…absolutely essential building brick of the European 

higher education area, as one of the three cornerstones of the reforms.” 

2.3 Accreditation 

2.3.1 Accreditation in Higher Education 

Accreditation is a quality assurance method preferred by many higher education 

institutions in many different fields. Oakes (1999) defines this method as the assessment 

of an institution in regard to its being in line with pre-determined standards. According 

to CRE (2001), it is “the approval of an institution’s quality through constant assessment” 

(as cited in Aslan, 2009, p. 291). This system appeared in the US for the first time and 

spread from there on (Aktan and Gencel, 2010). The first accreditation institutions in the 

US developed as a result of the rise in the number of higher education institutions and the 

development of a new field of study (Aslan, 2009). The first regional accreditation 

institution was founded in 1885 and the first accreditation took place in 1910 (Kısakürek, 

2007). Since then, the number of accreditors and accredited institutions increases every 

day (Aslan, 2009).  

This system is accepted as a “status granted to higher education institutions that 

attest to the degree of quality which is above the minimum requirements set by the 

government for academic institutions” in higher education (Al Tobi and Duque, 2015, p. 

42). According to Yüksel’s (2013) study on graduate students’ perceptions of 

accreditation, findings show that a great majority of the participants define accreditation 

as “to guarantee, establish confidence, warranty, and quality assurance” (p. 8) through 

keywords. Thus, Yüksel (2013) defines accreditation as the process of authorized 

approval of the competence of educational institutions in terms of their capability to meet 

the standards that are defined by the accreditation unit at the beginning of the process and 

after the process is completed. Aktan and Gencel (2010) define accreditation as a system 

focused on establishing standards for quality, productivity, efficiency and effectiveness 

with an eye towards distinction in tertiary level education.  
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Moreover, according to them: 

- Accreditation is a system that allows higher education institutions and/or programs to assess 

themselves in terms of performance standards, and at the same time, let authorized accreditation 

institutions to assess them externally, 

- Accreditation, generally, is a system that provides reliability and recognition to a higher 

education institution and/or program. Accreditation is the process of the deliverance of a 

reputable certificate that proves that the related institution and/or program has the specific 

standards of perfection, 

- Accreditation is not a one-time process, but rather relies on long-term and periodical internal and 

external assessments, 

- Accreditation aims for the constant improvement of quality in a higher education institution. 

Accreditation is a tool that assures quality, 

- Accreditation, besides improving quality, aims to place honesty and integrity in a higher 

education institution, 

- Accreditation is a voluntary process. It is not enforced by outer governmental authorities, 

- Accreditation is a self-regulation process in which non-governmental mechanisms are at work 

rather than governmental ones, 

- Accreditation is the meeting of an institution of specific standards and maintaining them 

regularly, 

- Accreditation guarantees that the accredited institutions or programs will meet pre-defined 

perfection standards and expectations (Aktan and Gencel, 2010). 

There are two approaches to accreditation: fit-for-purpose and standard-based. 

The first approach is based on standards set by the institution itself in accordance with its 

own understanding of good quality. Therefore, such standards may not be tested 

internationally or locally. This approach proves that the institution is simply able to 

achieve its purpose that it sets for itself. The second approach relies on a set of criteria 

that is tested locally or internationally. This type of accreditation usually dictates specific 

changes and orders. Examples can be as having a certain number of faculty per a certain 

number of students or having a certain amount of books in the library. This accreditation 

usually signifies that the institution is of good quality. (Al Tobi & Duque, 2015). 

There are also two kinds of accreditation: institutional or programmatic. “The 

institutional accreditation gauges the institutional capabilities to operate according to the 

type of institution it seeks to be accredited for – that is, whether the higher education 

institutions as a university has met the requirements that a university should have. A 
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programmatic accreditation gauges the specific program offered, and whether or not the 

“standards” for offering the degree was met.” (Al Tobi & Duque, 2015, p. 42). 

Moreover, Aktan and Gencel (2010) classify the accreditation institution under 

five different categories, which are as follows: (a) regional accreditation institutions, (b) 

national accreditation institutions, (c) faith-based accreditors, (d) career-based 

accreditors, (e) programmatic accreditors. 

Depending on the approach, the type of accreditation and the institution, the 

process of getting accredited may vary. Staub (2018) explains the process by saying that 

“effectively planning a quality assurance effort in a higher education institution is not a 

simple task. There are numerous competing factors that require attention in order to 

ensure successful implementation – whether it is an establishment of a quality assurance 

entity or start-to-finish product such as an accreditation application. Despite exigencies 

that often come from higher-up in the organization to “get it done yesterday,” time and 

effort devoted to careful analysis and planning may prevent an effort from not getting 

done at all” (p. 9).  

Below, the important elements of the process can be found: 

- A ‘self-assessment’ that is prepared by the faculty which describes how they worked to achieve 

standards and how successful they were in the process, 

- ‘Visits’ done by a team of trained specialists for the evaluation of self-assessment and other 

reports, evaluation of the facilities, observation of classes, and interviews with 

instructors/lecturers, students, dean, and the concerned parties, 

- A ‘report’ prepared by the visiting party that includes their suggestion how much the 

organization fulfills the requirements/standards and what the situation of the program is, 

- An ‘answer’ that may be needed which is written by the dean as a response to the report of 

visiting party in case they do not pay attention to important detail, 

- The ‘decision’ is made depending on the evidence received from the faculty and the visiting 

party (YÖKAK, n.d). 

The following chart (Aktan and Gencel, 2010, p. 145) provides a general idea on 

the accreditation process: 
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Chart 2. The Process of Accreditation and Steps to Follow 

2.3.2 Value of Accreditation in Higher Education 

There are numerous reasons for institutions to prefer accreditation. According to 

Rehber (2007), one purpose of accreditation is to certify that the education being provided 

by higher education institutions is at an acceptable level. Özer, Gür and Küçükcan (2010) 

expand on that idea and say that accreditation provides an ‘internal inspection’ system 

that relies on assessment, and a system of ‘external inspection’ that is done mainly by 

national quality assurance agencies, so the higher education institution can achieve its 

purposes and strategies. The higher education council of Turkey (1999) explains the 

purpose of accreditation in Turkey as training/educating every individual of Turkey 

qualitatively (as cited in Yılmaz, 2016). 

Aktan and Gencel (2010) provide a more comprehensive list of the main purposes 

of accreditation: 

- To increase the quality of education and research, to assure the quality by increasing it constantly 

in a systematic approach, 

- To guarantee, to the students and all the shareholders that the higher education institutions are 

providing service to, that the quality of education is managed according to specific standards,  

- To ease and speed up the recognition processes among higher education institutions, 

- To help the comparability of diplomas and titles, 

- To ease the exchange of students and faculty (academically) between institutions, 

- To set the basic standards for the entrance of graduates into professional life, 
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- To work as a “tag of perfection” when the highest standards are needed to be guaranteed and to 

ease the comparison and high-level cooperation, 

- To act as a tool for the process of obtainment of governmental-support when accreditation 

process completion is necessary, 

- To inform individuals when a demand for information on higher education institutions or 

programs in other countries arises; in other words, to partially get rid of the lacking of 

information (p. 140-141). 

As the practice of accreditation becomes more widespread, complaints and 

oppositions to it emerge as well. Murray (2012) explains and corrects six common 

misconceptions related to accreditation:  

- Accreditation does not protect the learners from bad schools; it is true that many 

institutions get accredited. However, the desire to get better is one reason why 

they want to get accredited. As a result, rather than proving one institution has 

met a pre-determined set of standards, accreditation proves and stands behind their 

effort and desire. Moreover, many institutions fail, and many others, knowing that 

they will fail anyway, do not even apply.  

- Accreditation is focused on the institution's own mission and vision,  and that is a 

mistake: This cannot be considered as a mistake as the main purpose of 

accreditation is to make sure that an institution keeps its promises. If an institution 

claims to produce mediocre teachers and engineers, accreditation simply proves 

that it does so. 

- Accreditation is not transparent: This is a mistaken approach as well since the 

purpose of accreditation is not to give away/show the mistakes of institutions but 

rather to help them by encouraging them to get better. Too much information 

being made public may break an institution’s courage which would be against its 

main purpose. 

- Accreditation can be bought: Being a process that requires payment, accreditation 

institutions are thought to be denying payment and profit if they refuse to accredit 

an institution. However, since most of them are actually financed by other 

institutions and job branches, and in the long-run, such actions may prove less 

beneficial, these organizations do not need or want such mishappenings. 
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- Accreditation board members may refuse others to stay as the only accredited one: 

It is true that accreditation boards include members of accredited institutions. 

However, these institutions go with the idea of collaboration. Besides they also 

employ or take in professionals of the field from non-accredited organizations as 

well. 

- Accreditation is a one-time thing: With many accreditation institutions after the 

first-review and visit, the evaluation reports come out with the specific number of 

years of accreditation, after which point the institution goes through the process 

again. However, many accreditation institutions also require annual reports and 

evidence of continuous development. 

Finally, Horn (2018) adds that “depending on the nature of innovation, a college 

or university must work closely with its accreditor to ensure that the new practice is 

consistent with the accreditor’s quality standards. As a result, accreditation plays a major 

role in the innovation process for most colleges and universities” (p. 3). 

2.3.3 Accreditation in Higher Education Around the World 

The system that a particular country uses for accreditation in higher education is 

often influenced by its relationships and history as a nation. For example, in Africa, 

quality assurance in higher education began with the founding of the first universities. As 

the universities were affiliated with the universities of the colonizing countries, they were 

part of the British, French, Portuguese, or other quality assurance systems (Nabaho, Aguti 

and Oonyu, 2017). Another example is Portugal, which formed the Portuguese Agency 

for Assessment and Accreditation of Higher Education in 2009 as a result of 

recommendations for change in a review by the European Association for Quality 

Assurance in Higher Education in 2008, which had a large impact on Portugal’s higher 

education programs (Sin, Tavares, & Amaral, 2016).   

Similarly, some countries’ accreditation practices are created through an 

examination of the practices of many countries. “Vietnam’s higher education 

accreditation system was developed with the consultation form the accreditation models 

of the USA, Europe, and other Asia-Pacific region countries.” Vietnam’s system 

officially formalized in 2003 when the General Department of Education Testing and 
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Accreditation, which reports directly to the Ministry of Training and Education, was 

developed (Nguyen and Ta, 2017, p.155). “In the last ten years, Vietnam’s higher 

education accreditation system has witnessed substantial adherence and achievements. 

As of 2017, most universities had completed their self-evaluation reports; 74 universities 

had undergone an external evaluation by accrediting agencies, and 46 universities were 

awarded accreditation certificates” (Vietnam Education Quality Management Agency, 

2017 as cited in Nguyen and Ta, 2017, p.156). 

Another difference between nations is the frequency and type of accreditation. A 

new system of accreditation of higher education institutions in Japan has been in practice 

since 1996. The universities go through an evaluation process once in every seven years. 

This evaluation is conducted by an evaluation institution that is accredited by the Ministry 

of Education, Culture, Science, and Technology. Some independent organizations such 

as NIAD-UE can also conduct this evaluation (Aslan, 2009). While in the United States, 

there are three different types of accreditation institutions: (a) Regional accreditation 

institutions are for-profit institutions that accredit two or four-year-programs of higher 

education institutions. (b) National accreditation institutions focus on accrediting single-

minded institutions, distance education institutions, and religion-based education 

institutions. (c) Vocational accreditation institutions accredit only single programs. 

Another factor in systems of accreditation is globalization and technology. 

Tezsürücü (2013) argues that the adaptation of quality assurance and total quality 

management in education are inescapable results of globalization and advances in 

information technology, and institutions taking responsibility for their own quality 

assurance is the most common practice (2013). For example, “until the 2000s there was 

an independent quality assurance system in higher education in England. Quality 

assurance was provided by government-inspected private organizations. This system, 

even though it is complicated, is an effective quality assurance system” (Armstrong, 2000 

as cited in Aslan, 2009, p. 294). In 2002, the Quality Assurance Agency for Higher 

Education of the UK offered a new model. This model focused more on the inspection of 

institutions and stressed the importance of self-evaluation. Universities in England are 

responsible for the evaluation of the quality of courses they provide and their suitability 

to the academic standards. (QAA, n.d.).  
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Some institutions opt for a combination of state and self-evaluation of 

accreditation. For example, in Oman, accreditation of higher education institutions is 

provided by Oman Authority for Academic Accreditation. There are a total of 9 standards 

that these institutions need to meet, each with its different criteria. The review is 

conducted by a group of reviewers that is comprised of 60% Omani and 40% expatriate 

experts. The process has two stages. The first is a self-evaluation stage followed by an 

external visit with the following results given: a formal commendation which recognizes 

any instances of particularly good practice; a formal affirmation which recognizes when 

an institution identifies an opportunity for improvement and demonstrates commitment 

to the matter; and a recommendation which draws attention to a significant opportunity 

for improvement. The second stage involves a summative assessment of the institution 

against national standards. Like the first stage, this also involves an internal process 

followed by an external review carried out by an independent panel (Al Tobi and Duque, 

2015). In the Philippines, accreditation of higher education institutions is done by 

ACCUP (Accrediting Agency of Chartered Colleges and Universities of the Philippines, 

Inc.), which was established by the ALCUCOA (Association of Local Colleges and 

Universities Commission on Accreditation). The accreditation process consists of 4 

levels, each with its own benefits to the accredited institutions, and 3 steps. These steps 

are (a) self-evaluation, (b) peer review, and (c) renewal visits. Even though it is voluntary, 

institutions opt to undergo the process due to the many advantages it provides, such as an 

edge over competing institutions, prestige, autonomy, funding, and permit to conduct 

distance courses (Al Tobi and Duque, 2015). 

Finally, there are some countries that focus on state evaluation programs with 

some self-evaluation. Wang, Sun and Jiang (2018) explain the assessment of the quality 

of higher education in China as a state-initiated and state-sponsored program, the National 

Undergraduate Teaching and Learning Evaluation was created in 2002 and the Higher 

Education Evaluation Center was created in 2004. “In the first round of the 2003 state-

initiated evaluation, undergraduate students were only seen as the product of higher 

education. But in 2011, the government started to conduct two types of institutional 

assessment, conformity assessment and audit assessment, in which students’ perspective 

on the assessment of higher education quality was mentioned in the policy texts” (p. 280).  
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Practices of quality assurance and accreditation changes depending on a country’s 

history and the influences that it is under because of its relationships. Although the 

practices differ, the main concern keeps being the improvement of the system which 

directly affects the education being offered by the higher education institutions. 

2.3.4 History of Accreditation in Higher Education in Turkey 

Since the day it emerged in the field of higher education, many institutions have 

preferred and applied for accreditation. In this time, the approaches taken to attain 

accreditation have changed. Initially in Europe, institutions gained accreditation through 

corporate assessment, then control approaches, such as quality inspection and TQM, and 

finally, accreditation as a quality assurance practice has taken place and is still being 

practiced (Rehber, 2007). Horn (2018, p. 3) explains accreditation was “developed 

initially as a way for colleges to assure that high school graduates met acceptable 

standards for admission, accreditation has evolved over the last century.” 

Accreditation in Turkish higher education has also evolved. The first accreditation 

processes in Turkey began with the practices of the higher education council together 

with ABET (Accreditation Board for Engineering and Technology) in 1994 (Süngü & 

Bayrakcı, 2010, p. 902), during which time two engineering programs of METU applied 

for accreditation (Kavak, 1999). In 1997, the higher education council started a study to 

develop quality systems. In 1998, the instances of accreditation continued to grow, and 

13 programs from 8 different universities piloted an accreditation program (as cited in 

Süngü and Bayrakçı, 2010, p. 903).  

A milestone for accreditation and quality studies in Turkey was in 1999 when the 

Bologna Process, which is a series of meetings and agreements that focus on 

standardizing the higher education processes among European Union countries, began 

(Kondakçı, 2003 as cited in Yılmaz, 2016). As part of the Bologna Process, accreditation 

laws were created, and the higher education council and the World Bank conducted a 

comprehensive study focusing on the ‘Standards and Accreditation of Training of 

Teachers in Turkey.’ This study defined basic principles of accreditation programs, 

standards for teacher education, and qualities of teachers (YÖK, 1999; Akduman et al., 

2001 as cited in Yılmaz, 2016). 
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Practices of strategic planning, corporate assessment, and accreditation gained 

importance (Aslan, 2009). Between 2002 and 2003, three universities in Turkey 

participated in the ‘Quality Culture Project’ of the European University Association. The 

importance of setting up a ‘national quality assurance and accreditation system’ rose with 

the Engineering Education Programs Assessment and Accreditation Foundation 

(MÜDEK). By the end of 2004, 33 engineering programs from four different universities 

(i.e., Bogazici, Bilkent, ITU, METU) had been granted ABET-equivalence certificates. 

By the end of the 90s, MÜDEK was founded. The purpose of this foundation was to 

assess the national engineering programs. MÜDEK, which is among the European 

Engineering Accreditation Program (EUR-ACE), accredited 44 different engineering 

programs by the end of 2007 (as cited in Aslan, 2009). Subsequently, practices to monitor 

and improve higher education improved. Under the accreditation and quality laws, 

YÖDEK (Higher Education Academic Assessment and Quality Improvement 

Commission) regulation was accepted in 2005 (YÖK, 2005 as cited in Aslan, 2009). In 

March 2006, ‘Academic Assessment and Quality Improvement in Higher Education 

Institutions Guide’ was published, which led to better management of self-assessment 

processes in universities (Aslan, 2009).  

Along with all those actions that were taken, studies and researches have been 

done in regards to quality assurance systems and accreditation in Turkey. In 2013, the 

findings of Yüksel’s study showed that a fundamental problem in higher education in 

Turkey was the lack of an active and independent accreditation board and Yılmaz’s study 

of 2016 focused specifically on the changes in quality in education faculty programs, 

systems for teacher training, and success of vocational education in Turkey. However, no 

particular study has been done on the quality and accreditation statuses of preparatory 

schools of Turkish universities. 

2.4 Quality and Accreditation in Preparatory Schools in Turkey 

2.4.1 Preparatory Schools in Turkey 

As a developing country, many universities in Turkey offer English-instructed 

programs ("ÖSYM", n.d.). University preparatory schools, which are sub-schools that 

operate under universities, offer courses to students who have insufficient English 
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language skills that focus on improving students’ English to prepare them for their 

department education ("Hazırlık Okulu Terimi Hakkında Bilgiler", n.d.). For example, in 

Istanbul, 7 of the 13 state universities offer an English preparatory course in a preparatory 

school, and 37 of the 44 foundation universities offer an English preparatory course in a 

preparatory school. The universities which do not provide an English preparatory course 

often offer courses in another second language as part of their mission, such as 

Galatasaray University which offers majors in French ("GSU Yabancı Diller 

Yüksekokulu", n.d.). Though English preparatory courses are widespread in Turkey, 

different methods and approaches can be seen in different preparatory schools and their 

program curriculums. 

 Despite these aforementioned differences, university preparatory schools have a 

common mission: improving the English language skills of students. Helping students 

attain proficiency in English so that they can function in an English academic setting in 

their department is among the goals of all preparatory schools. Moreover, using student-

centered methods, preparatory schools endeavor to engage and motivate students to foster 

continual learning in students’ academic and vocational lives. Istanbul’s Technical 

University School of Foreign Languages exemplifies this endeavor by stating their 

mission “…to teach English to those technological leaders and entrepreneurs…and help 

them communicate confidently in their future educational life…” ("ITU SFL", n.d.). 

Moreover, Frederick C. Reese states the main goal of Koç University English Language 

Center is “…to provide students with the English-related skills, as well as the more 

general academic and personal skills, necessary to make the most of their experience as 

Koç students” ("ELC", n.d.). 

2.4.2 Quality and Accreditation in Preparatory Schools 

The increasing number of institutions, rising demand for English, and competition 

between institutions to attract prospective students have paved the way for the students 

to question the quality of education. Accreditation is a means to prove the standards of 

the quality and reliability of the education provided by preparatory schools. Because 

preparatory language schools need to prove their language education quality, 

accreditation has become a focus in the field of education. 
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Currently in Turkey, four accrediting bodies are actively working in the field of 

language education accreditation. One of them is CEA, a US-based English language 

education accreditation organization, which has accredited 333 schools/programs 

worldwide, four of which are university preparatory schools in Turkey (“Accredited 

Sites,” n.d.). Another accrediting body of foreign origin is Eaquals, which is a UK-based 

organization that has accredited 149 institutions, three of which are located in Turkey 

(“Accredited Members,” n.d.). Eaquals explains its mission as “to foster excellence in 

language education across the world by providing guidance and support to teaching 

institutions and individuals” (“Our Aims and Mission,” n.d.). 

The third foreign-based accrediting body actively working in Turkey is PA, which 

currently has 31 accredited members in Turkey. Being a publisher-based and non-

independent organization, PA is not recognized as an accreditation program in some 

countries, even though their quality standards and criteria are ensured by Ofqual, another 

independent accrediting body. Since YÖK has not recognized any of the language 

education accreditation organizations in Turkey so far, PA advertises itself as an 

accrediting body with the mission of “…improving and bringing order to the systems and 

processes of educational institutions” (“Pearson Akreditasyonu”, n.d.). 

The fourth language education accreditation body in Turkey, DEDAK, is a 

locally-based organization with the mission of improving language education quality by 

providing consultancy to the institutions operating in this field (“Amaç, Misyon ve 

Değerler,” n.d.). Although they currently have no accredited members, processes are 

ongoing with 1 public and 1 foundation university in Turkey. 
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CHAPTER 3. RESEARCH METHOD 

3.1 Research Model 

The present research, which aims to analyze and describe the effects of 

accreditation on the quality of education provided by preparatory schools is conducted in 

a qualitative-descriptive model. Lambert and Lambert (2012) explain the goal of 

qualitative descriptive studies as “a comprehensive summarization, in everyday terms, of 

specific events experienced by individuals or groups of individuals (p. 255).” Being a 

very common procedure in many disciplines, including education, psychology, and social 

sciences, which involves naturalistic data (Nassaji, 2015).  Data collection focuses on 

discovering the nature of specific events and involves structured, open-ended, individual 

or focus group interviews. The current study presents its data in a descriptive summary 

with an eye towards adding to the literature within the field (Lambert, & Lambert, 2012). 

In that context, a qualitative-descriptive approach can be preferred when a straight-

forward description of a phenomenon is needed. 

3.2 Target Population and Research Group  

The target population of the present research is accredited English preparatory 

schools/programs of foundation universities in Istanbul. The research group consists of 

14 foundation universities’ English preparatory schools/programs which were accredited 

before the year 2019. While there are 17 schools/programs that fit the criteria of the target 

population1, 15 agreed to participate in the research. Two universities did not participate 

because one director did not have time, and the other director could not be reached via e-

mail, phone, and a walk-in. The directors/managers of the 15 participating institutions 

were contacted via e-mail or phone for inquiries, and face-to-face interviews were 

conducted. One of the 15 universities was excluded from the research group after the 

interviews were analyzed as it was understood, that the university preparatory school was 

founded and set-up with the support and guidance of an accreditor organization. Since the 

                                                 

1 See Appendix 1. 
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institution started with accreditation, the institution did not have to make any changes to 

attain the status. 

3.3 Data Collection, Analysis, and Interpretation 

In order to obtain the data required to understand the common criteria of 

accreditation, the criteria of three English language education accreditation institutions 

were analyzed through the dialectical method. The dialectical method is summarized as 

“the union of synthesis and analysis - the breakdown of the separate parts and the totality, 

the summation of these parts” (“The Dialectical Method”, n.d.).  

Because each accreditation institution sets its own criteria, there are similarities 

and differences between the three accreditors. Moreover, as all the criteria are supposed 

to be met by the institution seeking accreditation, none of the criteria can be disregarded. 

Thus, each institution’s list of criteria is broken down and brought into a summation to 

create a list of common criteria. The goal of this process, which also fits the goal of the 

dialectic method according to Barnhill (2010), is “to go beyond a summary to probe the 

ideas and values, their significance, and their limitations.” As a result of the process, this 

study created a reference chart of 31 common criteria under 7 categories2. 

In order to obtain the required data, semi-structured interviews3 were conducted 

with the directors/managers of the 15 accredited institutions. The interview questions 

were prepared in a way that corresponded to the common criteria. According to Adams 

(2015) these interviews are effective because they employ a “blend of close- and open-

ended questions, often accompanied by follow-up why or how questions which may delve 

into totally unforeseen issues” (p. 493). Keller (2019) states and agreement to the previous 

idea and adds that although guidelines are followed, this type of interview allows the 

interviewer to follow topical trajectories in the conversation that may stray from the guide 

which allows informants the freedom to express their views in their own terms while 

providing reliable and comparable qualitative data.  

                                                 

2 See Appendix 2. 

3 See Appendix 3. 
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The data gathered through the interviews were analyzed through descriptive 

analysis. According to Yıldırım and Şimşek (2003), descriptive analysis is defined as 

follows:  

Descriptive analysis is a type of qualitative analysis that includes the summarization and 

interpretation of data that has been gathered through various techniques according to pre-defined 

themes. In this type of analysis, the researcher may share direct quotes frequently in order to reflect 

the perspectives of interviewed or observed individuals effectively. The main goal is to present the 

gathered data in a summarized and interpreted format. (as cited in Özdemir, 2010, p. 329) 

The researcher interpreted the results of the analysis accordingly and wrote the 

final report according to the APA 6th Ed. format of the American Psychological 

Association. 
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CHAPTER 4. FINDINGS AND INTERPRETATION 

4.1 The Criteria of Accrediting Organizations 

After the initial analysis, a total number of 101 criteria from the three accreditor 

organizations were gathered and placed under seven different categories, which are 

administration, curriculum, faculty, physical resources, student recruitment, assessment, 

and student services. 

 

Chart 3. Total Analyzed Criteria 

While 43 of these criteria belong to CEA, PA holds a total of 32 and DEDAK 

holds 26. 

 

Chart 4. Administration Criteria 

Under the category of administration, the accreditation organizations hold a total 

of 32 criteria: CEA has 12; PA has 13, and DEDAK has 7. 

CEA PA DEDAK

CEA PA DEDAK
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Chart 5. Curriculum Criteria 

Under the category of curriculum, the accreditation organizations hold a total of 

17 criteria: CEA has 7, while PA and DEDAK both have 5. 

 

Chart 6. Faculty Criteria 

Under the category of faculty, the accreditation organizations hold a total of 13 

criteria: CEA has a 7; DEDAK has 4, and PA has 2. 

CEA PA DEDAK

CEA PA DEDAK
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Chart 7. Physical Resources Criteria 

Under the category of physical resources, the accreditation organizations hold a 

total of 4 criteria. While DEDAK has a total of 2, CEA and PA both only hold 1. 

 

Chart 8. Student Recruitment Criteria 

Under the category of student recruitment, the accreditation institutions hold a 

total of 6 criteria: CEA and PA have 3, and DEDAK has 0. 

CEA PA DEDAK

CEA PA DEDAK
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Chart 9. Assessment Criteria 

Under the category of assessment, the accreditation organizations hold a total of 

13 criteria: DEDAK has 5, while CEA and PA both hold 4. 

 

Chart 10. Student Services Criteria 

Under the category of student services, the accreditation organizations hold a total 

of 16 criteria: CEA has 9; DEDAK has 4, and PA holds 3. 

CEA PA DEDAK

CEA PA DEDAK
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Chart 11. Weight of Criteria of Accrediting Organizations per Category 

The analysis shows that all three institutions include at least one criterion per 

category besides DEDAK. Being a local accreditor of Turkey, DEDAK does not include 

a criterion for the student recruitment category since Turkish universities are bounded to 

the regulations of YÖK when it comes to recruiting new students. 

Of the 101 total items of the criteria, CEA holds the highest number of items on 

its criteria with a total of 43 items. For CEA, most of the items on its criteria were under 

the category of administration with 27.9% (12 items); the least amount of items on its 

criteria were under the category of physical resources with 2.32% (1 item). Second to the 

administration category is the student services category with 20.93% (9 items) of the 

criteria. The breakdown for the remainder of the categories according to the number of 

items on CEA’s criteria is as follows: 16.27% (7 items) for both curriculum and faculty, 

9.3% (4 items) for assessment, and 6.97% (3 items) for student recruitment. 

PA includes 32 of the 101 items on the common criteria. For PA, most of the items 

on its criteria were under the category of administration with 40.62% (13 items); the least 

amount of items on its criteria were under the categories of faculty and physical resources 

with 6.25% (2 items respectively). Second to the administration category is the 

curriculum category with 15.62% (5 items) of the criteria. The breakdown for the 

remainder of the categories according to the number of items on PA’s criteria is as 

follows: 12.5% (4 items) for assessment and 9.37% (3 personal) for both student 

recruitment and student services. 
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The accreditation institution with the lowest amount of items was DEDAK with 

26 items. For DEDAK, most of the items on its criteria were also under the category of 

administration with 26.92% (7 items); the least amount of items on its criteria were under 

the category of student recruitment with no items. Similar to CEA, the second least 

amount of items are under physical resources with 3.84% (1 item). Second to the 

administration category is the curriculum and assessment categories each with 19.23% (5 

items respectively) of the criteria. The breakdown for the remainder of the categories 

according to the number of items on CEA’s criteria is as follows: 15.38% (4 items) for 

both faculty and student services. 
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4.2 Changes in the Accredited Institutions 

The analysis of the interviews shows various changes in different accredited 

institutions. The names of universities have been changed to letters to ensure 

confidentiality. 

4.2.1 University A 

Table 1. Changes in University A (Accredited by Pearson) 

Category Results 

Administration 

- Job descriptions became accessible by everyone and 

anytime. 

- Both the faculty and the students began receiving surveys 

through which they evaluate the system and the 

stakeholders. 

Curriculum 
- Individual reports started being received from faculty in 

order to evaluate the curriculum. 

Faculty 

- A systematized yearly training session has been created. 

- Faculty began receiving an orientation just like the 

students. 

Physical 

Resources 
- No changes occurred. 

Student 

Recruitment 
- No changes occurred. 

Assessment 
- A new, computerized system for records keeping has 

been set. 

Student Services 

- A student handbook has been improved. 

- A new systematized process for student complaints has 

been created. 

- Extracurricular activities gained importance and 

documentation began. 

According to the interview conducted with the management of the preparatory 

school of University A, the process of accreditation took about 6 months and was desired 

both by the preparatory school management and the university management. The 

university management was looking for international certification for every unit, and the 

language school management wanted to do everything to a high standard, so they wanted 

it to be certified. 
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Accreditation caused some changes in the way the preparatory school functioned. 

In the category of administration, the management expressed that the job descriptions had 

become more accessible, and a new evaluation system for both the system and the 

stakeholders had been created. For the evaluation of the curriculum, faculty began 

receiving individual reports. Furthermore, the faculty began receiving an orientation just 

like the students, and the training provided for the faulty became more systematized. The 

previous system of keeping records on paper was changed into a computerized system. 

The student handbook was improved, a new system for student complaints was created, 

and extracurricular activities gained importance. 

Management also expressed that as a result of quality evaluation becoming a 

formal part of their system, big changes have taken place once only, but smaller ones 

continue to occur.  
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4.2.2 University B 

Table 2. Changes in University B (Accredited by Pearson) 

Category Results 

Administration 

- The expenses of the school have increased. 

- Faculty needs have changed. More trained lecturers 

began being preferred. 

- Preferred internal communication method became written 

and information sharing began being taken more 

seriously. 

Curriculum 

- A new curriculum evaluation cycle has been adopted and 

is being practiced. Everything began being documented 

and archived. 

Faculty 
- People with the duty of informing faculty about their 

rights have been assigned. 

Physical 

Resources 

- Immediate action began being received for the 

malfunctioning equipment. 

Student 

Recruitment 

- No direct change has occurred. However, the students 

became more aware of quality. 

Assessment 

- The yearlong assessment method has been changed and 

simplified. 

- The informing policy took its place in the students’ 

handbook. 

Student Services 

- A quality manual has been prepared and was distributed 

to the students. 

- A new student complaints policy specifically for the 

preparatory school has been created in place of the old 

one which belongs to the university. 

 According to the interview conducted with the management of the preparatory 

school of University B, the process of accreditation took about nine months and was 

desired by the preparatory school management as an answer to the general rumors about 

its unsuccess in the university. 

 After accreditation, the expenses of the school have increased, internal 

communication methods have changed, and faculty needs were reconsidered. Although 

the curriculum did not change drastically, a new evaluation cycle was adopted. A person 

has been assigned to inform the faculty of their rights and duties. While direct attention 

from the university management was lacking for the malfunctioning equipment, 

accreditation became a tool for this action to become a must. The students became more 
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aware of what education quality is and how it affects them. Moreover, the year-long 

assessment method was simplified and took its place in the student handbook. A quality 

manual was prepared and distributed. Previously, the university complaints policy had 

been relied on; however, it was insufficient, and it failed to address many areas of 

concern. After the accreditation, a new comprehensive manual for the preparatory school 

was prepared, which addressed the failings of the previous practices. 
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4.2.3 University C 

Table 3. Changes in University C (Accredited by Pearson) 

Category Results 

Administration 
- A new evaluation/complaint policy with a new system 

has been adopted. 

Curriculum - No changes occurred. 

Faculty - No changes occurred. 

Physical 

Resources 
- No changes occurred. 

Student 

Recruitment 
- No changes occurred. 

Assessment - No changes occurred. 

Student Services - No changes occurred. 

 According to the interview conducted with the management of the preparatory 

school of University C, the process of accreditation took about 4 months and was desired 

by the preparatory school and the university management. Preparatory school 

management believed in the quality of the job and wanted to have their process evaluated 

and certified. University management, on the other hand, wanted an accreditation not only 

for preparatory school but for every department.  

 The results showed that in all but one category almost no change has occurred. 

The school had already had a systematized and active education process, so no change 

was needed. In terms of the criteria for the faculty, assessment, and curriculum, a self-

evaluating system working hand-in-hand with the university management was already in 

place. As the preparatory school had the support of the university, the student services 

and physical resources satisfied the criteria. The only suggestion that had been received 

from the accreditor was that a complaints policy was needed, so the management adopted 

a new evaluation/complaints policy that included both a physical and computerized 

complaints receiving system.  
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 Although not many changes occurred, the management expressed that 

accreditation brought a level of professionalism and a reputation to help compete with its 

peers as their national system had been certified by an international organization. 
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4.2.4 University D 

Table 4. Changes in University D (Accredited by Pearson) 

Category Results 

Administration - No changes occurred. 

Curriculum 

- The education system has been completely revised. 

- There was no syllabus but weekly instructions. A 

syllabus has been prepared. 

- Began asking for faculty opinions for the selection of 

new material at the beginning of the year. 

- A new evaluation system has been adopted. 

- A new material unit has been adopted. 

Faculty 

- A new professional development unit has been adopted. 

- Faculty need has risen significantly as a result of the 

opening of two units, which are material and professional 

development. 

- Faculty would be sent out to training sessions. Now those 

who are sent are asked to share the results and outcomes 

with the remaining faculty. 

- Contracts have been revised in order to better inform the 

faculty on their rights and duties. 

Physical 

Resources 

- Archives have been reorganized. 

- New office furniture has been bought. 

- Became better at office and in-class material usage 

through documentation. 

Student 

Recruitment 

- No changes occurred. However, the management believes 

that it will have a positive effect on the prospective 

students to prefer them. 

Assessment 
- Although the old system remained, item analysis for 

written, open-ended questions have begun. 

Student Services 

- Fire drills have been added to the regular orientation. 

- New measures have been taken for occupational health 

safety. 

- Quality related information is began being shared in 

orientation. 

 According to the interview conducted with the management of the preparatory 

school of University D, the process of accreditation took about 4 months and was desired 

by the university management.  
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 Accreditation has caused significant changes in the education process of 

university D. The education system has been completely revised through the adoption of 

a new syllabus, unit material, professional development, and evaluation and selection 

system that included the faculty members. The need for faculty members has risen, and 

their contracts have been revised. Faculty who are sent out for training sessions have 

begun being asked to share the newly gained knowledge with the rest. Although the old 

system remained, item analysis for written, open-ended questions have begun. Physical 

resources have also improved. For example, archives have been reorganized, and new 

furniture has been bought. Moreover, a documentation process began for the usage of 

office and in-class materials which has improved efficiency. No changes occurred in 

terms of administration. However, fire drills have become a part of student orientations 

and quality-related information began being shared. Finally, new measures have been 

taken for occupational health and safety.  

 The management expressed that for formality and documentation, accreditation 

has been a great help. Moreover, it helped the preparatory school to gain better support 

from the university management. 
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4.2.5 University E 

Table 5. Changes in University E (Accredited by Pearson) 

Category Results 

Administration 

- Expenses have risen as new faculty training sessions have 

begun. 

- The number of administrative assistants has risen. 

- Two new units, on quality and professional development, 

have been opened up. 

- Job descriptions have become detailed and began being 

shared on contracts, handbooks, and manuals. 

- A new code of conduct has been adopted. 

- The management began being evaluated through surveys 

by the students. 

- The documentation process has been improved and 

systematized. 

Curriculum 

- A new syllabus has been adopted. 

- A new evaluation method, that includes surveys, has 

begun as they realized that the student feedback was not 

being received 

Faculty 

- A new unit for social activities among faculty has been 

adopted. 

- The criteria for new hires have changed. 

- The faculty evaluation system has changed and improved. 

- New training sessions on curriculum and syllabus were 

given. 

- Existing faculty orientation has been improved and 

became more detailed. 

Physical 

Resources 
- Faculty offices have been reorganized and improved. 

Student 

Recruitment 
- No changes occurred.  

Assessment - No changes occurred. 

Student Services 

- A new evaluation method, that includes surveys, has 

begun as they realized that the student feedback was not 

being received. 

- A new unit for social activities among students has been 

adopted. 

 According to the interview conducted with the quality unit of the preparatory 

school of University E, the process of accreditation took one full academic year and was 
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desired by the preparatory school management as a result of the suggestion of one 

member of the management. 

 Although no changes occurred in terms of assessment and student recruitment 

of the learners, significant changes took place with the curriculum and the student 

services. Realizing that they had not had a system for student feedback, a new survey 

system has been adopted which caused the complete change of the syllabus and created a 

new evaluation method. Two new units, namely professional development, and quality, 

opened up. The professional development unit also began handling social activities 

among the students and among the faculty. The criteria for new hires has changed, and 

existing faculty orientation has improved. Moreover, new training sessions are now 

available for the faculty, and their offices have been reorganized and improved. The 

administration has also gone through some changes. The expenses of the school have 

risen as a result of the new training sessions. A new assistant has been hired. Detailed job 

descriptions have begun taking place in the contracts, handbooks, and manuals. 

Evaluation of all members of the school began, and a new code of conduct has been 

adopted. Finally, the documentation process has been improved and systematized.  

 The quality unit expressed that, especially in terms of documentation and records 

keeping, accreditation helped them gain a new organizational culture and improved the 

education system through the new survey system. 
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4.2.6 University F 

Table 6. Changes in University F (Accredited by Pearson) 

Category Results 

Administration 
- The internal communication method has shifted from oral 

to written. 

Curriculum 
- Although the syllabus stayed the same, new lesson plans 

were created.  

Faculty - Job descriptions have been revised. 

Physical 

Resources 

- The testing office has been reorganized and new lockers 

have been bought. 

- English versions of the Turkish instructions on halls and 

corridors have been put up. 

Student 

Recruitment 
- No changes occurred.  

Assessment - No changes occurred. 

Student Services 

- A student handbook has been created. 

- Student complaints policy has been adopted. 

- Extracurricular activities began being documented and 

shared with the rest of the university through publishings. 

 According to the interview conducted with the management of the preparatory 

school of University F, the process of accreditation took one year and was desired by the 

preparatory school management as they wanted to show and explain what they do to the 

rest of the university. The changes that took place in the school were minor. In terms of 

curriculum and student services, although the syllabus stayed the same, new lesson plans 

were prepared for the faculty. A student handbook has been created, and a new complaint 

policy has been adopted. Moreover, documentation and publishing of extracurricular 

activities began taking place. As the building/location of the university was new, there 

was no need for physical changes or new equipment. However, the testing office has been 

reorganized, and new lockers for record-keeping have been bought. Faculty job 

descriptions have been revised, and the internal communication method has shifted from 

oral to written.  

Accreditation also helped the institution organize itself and document the 

processes more effectively. 
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4.2.7 University G 

Table 7. Changes in University G (Accredited by Pearson) 

Category Results 

Administration 
- The duty of keeping the information of faculty was given 

to the digital support unit. 

Curriculum - No changes occurred. 

Faculty - The faculty handbook has been prepared and distributed. 

Physical 

Resources 
- No changes occurred. 

Student 

Recruitment 
- No changes occurred.  

Assessment - No changes occurred. 

Student Services 
- A student handbook has been created and distributed 

online. 

 According to the interview conducted with the management of the preparatory 

school of University G, the process of accreditation took one year and was desired by the 

university management for marketing purposes. The results show that accreditation did 

not cause major changes but rather minor changes in three categories. For the faculty and 

the students, the issue of the lack of handbooks was addressed, and the digital support 

unit took responsibility for keeping the personal information of the faculty. Being an 

institution with a short history, the preparatory school had already been set up in an 

organized and systematical way. Management expressed that accreditation only meant 

showing what they do on paper. 
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4.2.8 University H 

Table 8. Changes in University H (Accredited by Pearson) 

Category Results 

Administration - No changes occurred. 

Curriculum - No changes occurred. 

Faculty 
- Faculty handbook has been revised and the malpractice 

section has been added. 

Physical 

Resources 

- New lockers have been bought for testing. 

- Hall and corridor signs have been reorganized. 

Student 

Recruitment 
- No changes occurred.  

Assessment - No changes occurred. 

Student Services - No changes occurred. 

 According to the interview conducted with the management of the preparatory 

school of University H, the process of accreditation took one academic year. It was 

desired by the university management because 2018 was declared the Year of Quality to 

bring attention to the issue of lack of quality in higher education by YÖK.  

 According to the management, changes were minor as not much had been 

needed. The institution bought a few materials, namely corridor and hall signs, and 

lockers for testing units. The Handbook of the faculty has been revised, and a new 

malpractice section was added. 
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4.2.9 University I 

Table 9. Changes in University I (Accredited by Pearson) 

Category Results 

Administration 

- The expenses have risen. 

- Two new sub-units, curriculum, and professional 

development, have been opened up. 

- A new management evaluation system has been adopted. 

- The internal communication method has shifted from oral 

to written. 

Curriculum 

- An online education system has been adopted. 

- Control of the pacing began being done regularly. 

- A new curriculum evaluation method that includes every 

member of the faculty has been adopted. 

Faculty 

- Faculty needs have risen. 

- The in-class hours have been dropped. 

- The faculty recruitment process has changed. 

- A new teacher orientation process has begun. 

- A professional development unit has been opened up. 

- A new and effective training policy that focuses on 

specific needs has been adopted. 

Physical 

Resources 

- The physical set up of the building has been changed. 

- The faculty received new offices. 

- The testing room became accessible with cards only. 

- An archive has been set. 

- Classrooms have been reorganized. 

- New office materials, namely photocopier, optical reader, 

and camera, have been bought. 

Student 

Recruitment 

- Although no direct changes occurred, newly set mid-

semester proficiency has been adopted. 

Assessment 

- A new assessment method that was designed 

scientifically has been adopted. Therefore, the whole 

system has changed. 

- A new assessment system evaluation method has been 

adopted. 

- The students began being informed about the assessment 

process through the handbooks. 

Student Services 

- Student orientation has been revised and improved. 

- Student handbooks have been created. 

- A new complaint policy has been adopted. 

- Student representatives have been elected and began 

working actively. 

- Pre-existing extracurricular activities have been revised 

and reorganized. 



48 

 

 According to the interview conducted with the management of the preparatory 

school of University I, the process of accreditation took one academic year and was 

desired by the preparatory school management as they wanted to evaluate themselves and 

turn into a better and corporate institution.  

 According to management, accreditation had a significant effect on the whole 

education process. To begin with, the physical set up of the building has changed, and the 

faculty received new offices. The testing room became card-accessible only, and an 

archive for the records was created. Classrooms have been reorganized, and new office 

material has been acquired. Although the student recruitment process did not change, a 

new mid-semester proficiency exam that allows the students to pass the preparatory 

school mid-year is available. The curriculum did not change, but a new evaluation method 

has been adopted. Moreover, the control of the pacing has become more strict. A new 

assessment method has been adopted, thus the whole system has changed. Evaluation of 

the assessment process has begun, and the students began being informed about the 

process. The services being provided to the students have also been affected. Student 

orientation has been revised and handbooks have been created. A new complaint policy 

has been adopted, and student representatives have been elected. Moreover, pre-existing 

extracurricular activities have been revised and reorganized. As the system changed, the 

school’s expenses have risen. Two new sub-units have opened up, and a new management 

evaluation system is in place. Finally, internal communication has shifted from oral to 

written forms. 
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4.2.10 University J 

Table 10. Changes in University J (Accredited by Pearson) 

Category Results 

Administration - A staff handbook has been created. 

Curriculum - No changes occurred. 

Faculty 
- A new evaluation system that includes observations and 

appraisals has been adopted. 

Physical 

Resources 
- No changes occurred. 

Student 

Recruitment 
- No changes occurred.  

Assessment - No changes occurred. 

Student Services 
- A new complaint policy that separates the complaints into 

categories has been adopted. 

 According to the interview conducted with the management of the preparatory 

school of University J, the process of accreditation took one academic year and was 

desired by the university management as a marketing strategy. There have been slight 

changes under three categories only. A new complaint policy for the students was 

adopted, a staff handbook was created, and finally, a new evaluation system for the faculty 

was created. The director said that the institution had a long history and a preconceived 

institutional culture, so a change was not desired. If accreditation required bigger changes, 

the institution would simply refuse to go for it. However, management still expressed that 

accreditation created a documentation process, and a clear definition of the processes have 

been made. 

 

 

 

 



50 

 

4.2.11 University K 

Table 11. Changes in University K (Accredited by Eaquals) 

Category Results 

Administration 

- A quality assurance unit has been set up. 

- As the number of training sessions has risen, the expenses 

have risen as well. 

- The number of unit members has risen as the need arose. 

- A dropbox system for sharing information/documents has 

been adopted. 

- Document/records keeping gained importance. 

Curriculum 

- By integrating CEFR and revising, the syllabus gained an 

international format. 

- In-class hours and pacing speed have risen. 

- Materials have been changed, and self-made materials 

have been published. 

Faculty 

- Faculty with computer/LMS skills began being preferred. 

- CPD unit became more active. 

- Training gained importance. 

- The evaluation system has been improved and an 

appraisal system has been introduced. 

Physical 

Resources 

- Pirated books and printed materials are no longer 

allowed. 

- No new materials, supplies have been bought but the 

existing ones have been refurbished. 

Student 

Recruitment 

- Although no direct changes occurred, the university 

became more preferable by the prospective students. 

Assessment 

- Began assessing according to the CEFR criteria. 

- Information regarding the assessment method began 

being shared through online sources. 

Student Services 

- Pre-existing orientation has been revised and became 

more systematical. 

- The non-user-friendly informing policy has been revised. 

- A new evaluation/complaint policy has been adopted. 

- Extracurricular activities became more systematized and 

documents began being kept. 

 According to the interview conducted with the quality unit of the preparatory 

school of University K, the process of accreditation took one academic year and was 

desired by the preparatory school management in order to both prove their quality and 

evaluate themselves. 
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 One of the effects of accreditation was that although their recruiting policy did 

not change, the university became more attractive to prospective students. Accreditation 

caused the institution to refurbish their existing materials and supplies, and also pirated 

books and materials became unacceptable in-class. The school’s curriculum gained an 

international format as they adapted it to the Common European Framework of Reference 

for Languages. In-class hours, pacing speed, and in-class materials have changed. Student 

orientation and student informing policy have been revised. A new evaluation/complaints 

policy has been adopted, and extracurricular activities became more systematical. The 

assessment method has been adapted to the CEFR, as well. Information regarding the 

assessment process began being shared online. Accreditation caused some changes with 

the necessary faculty qualifications. Lecturers/teachers with computer/LMS experience 

became more preferable. Continuous Professional Development unit became more active 

with more training sessions, a new evaluation method, and a new appraisal system. In 

terms of administration, a quality assurance unit has been set up; the expenses of the 

school have risen; the number of members of units such as material creation or curriculum 

creation rose, and a dropbox with documentation/records keeping system has been 

introduced. 
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4.2.12 University L 

Table 12. Changes in University L (Accredited by Eaquals) 

Category Results 

Administration 

- Records keeping became more systematical. 

- The internal communication method has shifted from oral 

to written. 

Curriculum 

- The pre-existing 5 levels dropped down to 3 levels. 

- The curriculum has been aligned with CEFR. 

- A new evaluation system that relies on feedback from 

both the faculty and the students has been adopted. 

Faculty 

- Professional development became more tailor-made. 

- Training sessions became more intense. 

- A research course for the faculty who are interested in 

action researches has been introduced. 

- The faculty handbook has been revised and updated, and 

an employee handbook has been created. 

Physical 

Resources 
- No changes occurred. 

Student 

Recruitment 

- Although no direct changes occurred, graduation 

certificates gained reputation. 

Assessment 
- The announcement and informing methods of the 

assessments have changed and improved. 

Student Services 

- Documents related to the students’ education process 

became more accessible through both online and physical 

methods. 

- Pre-existing teacher development unit changed into 

teaching and learning development unit which began 

working closely with the students, supporting them, and 

managing the extracurricular activities. 

 According to the interview conducted with the management of the preparatory 

school of University L, the process of accreditation took one and a half years. It was 

desired by the preparatory school management in order to prove their quality as a response 

to the departments’ questioning of the success of the preparatory school. 

 According to the results, accreditation has caused some significant changes. 

Although no direct changes occurred in the student recruitment process, graduation 

certificates gained a more positive reputation and became more acceptable by prospective 

employers. In terms of the education provided, the pre-existing five levels dropped down 
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to three, and a new curriculum aligned with CEFR criteria has been adopted. Moreover, 

an evaluation system that relies on feedback has been introduced. The assessment 

methods did not change. However, the way the students are informed, and the assessments 

are announced has been revised. The pre-existing teacher development unit’s name and 

its duties were changed. The new unit, teacher and the teaching and learning development 

unit began working closely with the teachers, and the students as well, in supporting them 

and managing the extracurricular activities. Documents related to the education process, 

such as the calenders and infographics, became more accessible. For the faculty, there are 

new training sessions; professional development became tailor-made; the faculty 

handbook has been revised, and a new employee handbook was prepared. A research 

course has been introduced for the faculty who are interested in action researches. Finally, 

records keeping and documentation became more systematical, and the internal 

communication method has shifted from written to oral. 
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4.2.13 University M 

Table 13. Changes in University M (Accredited by CEA) 

Category Results 

Administration 

- Investments have been made into the preparatory school. 

- Managerial positions have begun being filled with 

experienced and qualified people. 

Curriculum 

- The pre-existing curriculum has been revised and 

instructions and definitions have been made more clear. 

- A new evaluation policy that relies on evidence and 

feedback from both the students and the faculty has been 

adopted. 

Faculty 
- A new informing policy with online and hard copy 

materials has been adopted. 

Physical 

Resources 
- The whole building has been revised and refurbished. 

Student 

Recruitment 

- New marketing materials have been prepared in different 

languages for international students. 

- Began receiving applications only for language 

education. 

Assessment 

- A new assessment policy that focuses on whether the 

target outcomes are reached has been adopted. 

- Information regarding the assessment process has been 

added to the handbooks. 

Student Services 

- Support in the native language for the international 

students began being provided. 

- A new informing policy that includes more details has 

been adopted. 

- A new, detailed and systematized complaint policy has 

been adopted. 

 According to the interview conducted with the management of the preparatory 

school of University M, the process of accreditation took one year and was desired by the 

university management as a result of the university becoming a part of an international 

group of universities.  

 A number of changes took place in university M through accreditation. In terms 

of physical resources, management stated that the whole building with its classrooms, 

offices,  and even bathrooms were refurbished. Although there were no changes to the 

student recruitment policy, marketing materials in different languages for international 
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students have been prepared. Accreditation also caused applications not for the 

department courses but for the language education only. The pre-existing curriculum has 

been revised, and instructions and definitions have been made more clear. In order to 

better evaluate the curriculum, a new policy has been adopted. A new assessment process 

has been introduced, and information regarding the process began being shared in 

handbooks. A new informing policy regarding the education process along with a new 

complaints policy has been adopted, and international students began receiving support 

in their native language. The informing policy for the faculty has changed as well. 

Information began being shared through online and hard copy channels. Finally, 

investments have been made into the preparatory school, and managerial positions began 

being filled with experienced and qualified personnel. 
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4.2.14 University N 

Table 14. Changes in University N (Accredited by CEA) 

Category Results 

Administration 

- Documentation and record-keeping processes have been 

improved and systematized. 

- A new grievance policy has been adopted. 

Curriculum 

- The structure of the education system has changed. 

- The curriculum has been simplified. 

- The pacing has changed. 

- A new evaluation policy that relies on feedback from 

both the faculty and students, surveys, and statistics has 

been adopted. 

Faculty 

- Pre-existing induction training has improved and became 

more systematized. Moreover, feedback on this system 

began being received from the faculty. 

- Faculty handbook has been improved and extra sections 

have been added. 

Physical 

Resources 

- An extra security camera has been installed into the 

testing room. 

Student 

Recruitment 
- No changes occurred. 

Assessment 
- Teachers’ assessment has been removed as direct 

evidence was asked for. 

Student Services 

- A new, official complaints policy has been adopted. 

- Student feedback began being received especially in 

terms of extracurricular activities. 

- A new tutoring and support system has been introduced. 

- A new consultation system through the learner academic 

development unit began being provided. 

 According to the interview conducted with the management of the preparatory 

school of University N, the process of accreditation took two years and was desired by 

the university management as the university is a member of an international group of 

universities.  

 Although accreditation did not bring any changes in terms of student 

recruitment, changes have taken place in other categories. In terms of physical resources, 

the testing office has a new security camera. The structure of the education system has 

changed along with the curriculum which has been simplified. The pacing has also been 
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affected by the change in the system, and a new evaluation policy that relies on feedbacks, 

surveys, and statistics is in effect. As the accreditation criteria required, the teacher’s 

assessment has been removed. In order to improve the services, a new complaint policy 

has been adopted. Student feedback began being received especially for extracurricular 

activities. A new tutoring and support system has been introduced along with a new 

consultation system that began being provided by the learner's academic development. 

The faculty has also been affected by accreditation. The pre-existing induction training 

has improved and became more systematical. Faculty feedback has also begun being 

asked for in the training sessions and induction. The existing faculty handbook has been 

improved, and extra sections have been added. Finally, the documentation and record-

keeping processes have been improved and systematized, and a new grievance policy has 

been adopted.  

 The management also expressed that accreditation caused every pre-existing 

process and system to improve. 

 

 

 

 

 

 

 

 

 



58 

 

4.3 Perspectives of Managers and Directors on Accreditation 

 As it was stated by the directors/managers and responsible individuals in the quality 

unit of various universities, either the university management or the preparatory school 

management made the decision to attain accreditation for the preparatory school. Only 

two of the interviewees stated that the decision was mutual. In six cases, the preparatory 

school management made the decision by themselves and got approval from the 

university management later on. In the other six cases, university management made the 

decision. Moreover, the results showed almost no negative commentary on the process 

nor the results of the accreditation. In fact, there were many positive comments on the 

different aspects of the accreditation process, and the only negative comment was related 

to processes requiring too much unnecessary paperwork, especially in the review years. 

 One common opinion on accreditation was that it resulted in improvements. Moreover, 

it was also stated that through accreditation, although some changes were/are done 

consciously, some changes began happening unconsciously since quality is always on 

mind, which is in line with Tyron and Okay (2019) who argue that “accreditation has a 

domino effect that once you get started you always think about quality” The conscious 

changes were regarded as the big changes which happened in the beginning, while the 

smaller changes happen in the following years. The statements made by the interviewees 

in this study further supports the existing research on accreditation which shows 

standardization and continuous focus on quality and innovation are effective methods to 

attain a high quality of education and continue to improve (Güven Çoban, 2019; Can & 

Küçük, 2019; Gök, 2019; Mutçalıoğlu, 2019). Güven Çoban also stated that “as the 

institution, we do not get the opportunity to look back and see what we did, but getting 

inspected every year and receiving feedbacks are the easiest way to improve yourself and 

keep up-to-date.” Gök (2019), sharing the same view, expressed that through 

accreditation“…improvement keeps happening even after the certificate is received.” 

Finally, according to Mutçalıoğlu (2019) “reaching a point does not mean that you will 

stay there as Turkey does not have that culture.” She also adds that the biggest advantage 

that accreditation provides is that the continuity of quality is being provided and 

“corrections come along with accreditation, as things that are going wrong are given 

attention.” 
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 The second common point on accreditation was that it created awareness on the 

importance of quality in English language education. Uyan (2019) stated that 

accreditation made them realize that the process of education needs to be more 

systematized and structured. She also added that even if the results of their accreditation 

process were different, the awareness it created would be an advantage for their team and 

the institution. Bataklar (2019) shared a similar idea by saying “English language 

education is open for inspection. Accreditation provides that inspection through which 

awareness is created.” Şakar (2019) also shared a similar opinion by saying “we went 

further away from wrong things and got closer to the right ones since it (accreditation) 

created an awareness.” 

 The third point was the accreditation was a tool for institutions to prove their quality. 

Uyan (2019) stated that “accreditation not only made our school work more effectively 

but it also created accountability towards third parties.” Mutçalıoğlu expressed her 

opinion on the topic by saying “accreditation is a great guide for a well-prepared 

education program through which quality is also shown to the outside [world].” 

 The final common point stated is that accreditation causes an institution to learn about 

itself. This is in line with many in the field who describe a major benefit of accreditation 

as the knowledge and improvements that are gained through self-reflection (Selçuk, 2019; 

Şakar, 2019; Tunç, 2019, Güven Çoban, 2019). Can and Küçük states (2019) that 

accreditation helped them to evaluate themselves and understand “...whether things are 

done in the old, traditional ways that are teacher-centered or the new, modern ways that 

are student-centered” and Atasagun (2019) stated that accreditation helped them reflect 

on themselves and understand not only their own perspective but also the perspectives of 

all stakeholders. According to Şakar (2019) accreditation helped them a lot as they 

redefined themselves in the process. Tunç (2019) shared a similar opinion and said: “the 

purpose (of accreditation) is not the feedback you receive from the organization but the 

feedback you gain by yourself in the process.” Finally, Güven Çoban (2019) stated that 

“accreditation fosters the confidence of both the employee and the organization as 

knowing/learning the quality of your work brings the desire to keep doing that job.” 

 A couple of other comments on accreditation were related to the different 

improvements accreditation brought with it to the preparatory schools. Firstly, according 
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to Büyükduman (2019), “accreditation helps to fulfill the lack of professionalism that is 

caused by our culture. It gives concrete evidence on every step of education and 

management.” Secondly, Atasagun (2019) states the biggest advantage of accreditation 

as “the improvement of the education that is being provided for the students in the light 

of internationally accepted standards and the evaluation of this education in a systematic, 

objective, and ordered fashion.” 

4.4 Interpretation of The Data 

As the findings suggest, although the reason for applying for accreditation may 

change from one institution to another, it has proven to be a great tool for improvement 

in the quality of English language education being provided by the preparatory schools 

of foundation universities. While the research and the interviews focus on seven 

categories, the results clearly show that improvements are not limited to these seven 

categories. Therefore, accreditation helps the preparatory schools improve the quality of 

the education being provided and function in a more systematized, objective and ordered 

fashion. 
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CHAPTER 5. CONCLUSION AND RECOMMENDATIONS 

5.1 Summary 

Accreditation of university preparatory schools has been gaining importance and 

popularity in the recent years, especially since the results of the co-conducted research on 

the current status of language education in Turkey by the British Council and the YÖK 

clearly revealed areas for improvement in the Turkish English language education system. 

Currently, accreditation is being promoted not only by the accreditation organization but 

also by YÖK itself. The aim of the present research was to understand whether 

accreditation in English preparatory schools of universities has improved the quality of 

the English education provided by the preparatory schools/programs of foundation 

universities in Istanbul from the perspectives of the directors/managers of these schools. 

To achieve this purpose, the researcher analyzed the criteria of three different 

accreditation organizations, namely CEA, DEDAK, and PA, using the dialectic method. 

Through the results, a reference chart of 31 common criteria under 7 different categories 

was created. This chart helped to understand the possible effects and changes that 

accreditation may have on preparatory schools and to create the questions for semi-

structured interviews with the directors/managers of English preparatory schools. While 

the target population consists of preparatory schools of 17 universities, which were 

accredited before the year 2019, the research group consists of 14 of these universities. 

Semi-structured interviews were conducted with the research group and the results were 

analyzed through descriptive analysis.  

This analysis was conducted under seven categories, which are administration, 

curriculum, faculty, physical resources, assessment, student services, and student 

recruitment.  The results of the analysis show that significant changes have occurred in 

the majority of the universities in almost all categories. As regards the student 

recruitment, accreditation did not cause/bring any changes in the universities under the 

category of student recruitment because Turkish universities do not have the right to 

choose/recruit their students by themselves as they rely on YÖK. However, a few 

universities stated that being accredited not only improved their reputation but also 

improved their preferability in the eyes of prospective students.  
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The universities stated significant changes in the category of physical resources. 

While some universities simply revised and refurbished their office and in-class materials 

and supplies, a few universities made improvements to their buildings and campuses. For 

example, University M refurbished the whole building, and University I made changes to 

the offices and classrooms. 

The results also show changes in the curriculum category. While six universities 

stated major changes in their curriculum and syllabuses, other changes such as the 

adoption of online education, or changes in the evaluation methods took place along with 

some minor ones such as changes in the format of syllabus, in the preference of format of 

learning outcomes, or in the method of sharing the syllabi with the students.  

Another aspect related to teaching and learning, assessment methods have also 

been affected by accreditation in a number of universities. While the change was 

significant only in a few universities, such as in University I that adopted a whole new 

system, most of the universities improved the pre-existing systems by adding extra steps 

or improving evaluation methods. 

The services being provided for the students was another category facing various 

changes. Once again, the changes were minor in some universities, such as the 

improvement of complaints policy or better information-sharing methods. However, 

significant changes have also been observed especially in terms of extracurricular or 

social activities. A few important examples of these changes can be the new academic 

tutoring system in University N, the newly-adopted native language support in University 

M, and finally, the whole new sub-unit that provides not only academic but also social 

support for their students in University L. 

In terms of the effects of accreditation on faculty, once again, changes vary from 

minor to major. While the major changes are mostly related to professional development 

and evaluation systems, including new induction processes and appraisals, minor changes 

include the changes in the job descriptions and informing policies. Paying greater 

importance to training, setting up research groups, and changing the required 

qualifications are also among the new practices. The setting up of a new sub-unit in 
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University E that focuses on social activities among the faculty can also be regarded as 

an exemplary major change in this category. 

For the final category, administration, changes in various universities have been 

observed, as well. While most of the universities mentioned an improvement in their 

documentation and records keeping processes, other changes were related to the 

improvement in their budgets and spendings, internal communication and information 

sharing methods, and new administrative evaluation systems. Once again, the setting up 

of a whole new administrative system in University E can be an example of the mentioned 

category. 

While changes in all seven categories have been mentioned, it was expressed by 

a number of directors/managers that improvements were not only limited to these 

categories. Some of the other advantages of accreditation were that it created awareness 

of quality in English language education, as a tool for proving credibility to prospective 

students and customers, and gave the institutions the chance to reflect on themselves. 

5.2 Discussion and Conclusion 

Higher education has been gaining importance, especially in recent years. 

However, this rise brings questions and concerns along with it. The issue of quality is one 

of these concerns because the number of institutions providing this service increases and 

prospective learners gain the right the choose. Quality is a term that has been studied for 

many years. Harvey and Green’s (1993) comprehensive and widely-accepted description 

of the five notions of quality include quality as exceptional, quality as perfection, quality 

as fitness for purpose, quality as value for money, and quality as transformation; however, 

there still isn’t a consensus on it. The reason for this confusion can be explained with the 

term being directly related to the product or service and its type.  

Being a type of service, the quality of education can be questioned and defined. 

Education is a process consisting of many steps and stakeholders. It does not rely on a 

single producer or a set of materials. Therefore, rather than focusing on the result, the 

process itself needs to be considered.  
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While the notion of quality as exceptional sounds fit for assessing the quality in 

education, the idea of having standards and passing these standards cannot be considered 

logical. Science and knowledge are two phenomenons that constantly improve. Thus, the 

idea of taking the challenge of achieving or surpassing a standard would eventually cause 

the challenger to fall behind. Moreover, considering the term perfection is only suitable 

for an end result/product, relying on the notion of perfection for assessing the quality of 

a process would also be illogical. Perfection can’t be measured because the quality of the 

result is judged in a dynamic and diverse environment. If the graduates are considered as 

the end products, the users of these products, employers, would have different standards, 

which renders the standard of ‘perfect’ irrelevant. Another abstract concept is the notion 

of value for money. The monetary value of an abstract process, especially one that 

requires a constant devotion from the participant (student), cannot be measured, so this 

cannot be considered as a criterion either. Yet another intangible concept is the notion of 

transformation because education requires the devotion of the participant; thus, it cannot 

provide a standard. 

The notion of fitness-for-purpose in the assessment of quality in education directly 

relates to the process as one clear objective, either with a low or high standard, is set and 

the process is followed in order to achieve that. As mentioned before, this process relies 

on many different aspects and participants and requires the constant devotion of the 

learner. Such a process can only be evaluated by trying to understand if what is being told 

is done, or if what is being done is told, meaning the process is conducted in a way that 

reaches the purpose. 

Systems and methods that are designed not only for the evaluation of quality but 

also for its betterment in order to provide the best to the customers have been improving 

for years. For example, the system of total quality management provides quality 

evaluation systems, which includes 12 main components. Another method is the quality 

assurance systems along with the method of accreditation which began with the idea that 

third parties could evaluate the process and give feedback on the efficacy from a fresh 

perspective. 

Accreditation is defined separately through two different approaches which are 

the fit-for-purpose approach and the standard-based approach (Al Tobi & Duque, 2015). 
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Although both approaches rely on specific pre-defined criteria the difference comes with 

the setting up of those criteria. The standard-based approach sets the criteria in a way that 

corresponds to the notion of perfection by Harvey and Green, while the fit-for-purpose 

approach corresponds to the notion of being purposeful, hence the name. This approach 

and its criteria do not focus on a scale that leads to the perfect but rather evaluates the 

process through a set of criteria that focuses on understanding if the process works to lead 

to a pre-defined objective, with either its low or high standards. 

Accreditation is a quality assurance system that is preferred by many educational 

authorities in many different parts of the world, including Turkey. A steep rise can be 

observed in applications to get accredited by many educational institutions in recent 

years. As English language education institutions are among those with the desire to get 

accredited, a number of accrediting organizations have begun their activities in Turkey. 

While three foreign-origin names (CEA, PA, and Eaquals) were more actively working a 

fourth local one (DEDAK) has recently begun taking its place among them. 

 The analyzed criteria show that these organizations follow the fit-for-purpose 

notion to evaluate the educational quality of an institution. However, because of its 

structure and the process that it follows, accreditation provides an evaluation and 

eventually a certificate to those who are successful. Accreditation is a system that is 

designed in a way that provides consultation on what an institution is and on what aspects 

in can or should improve itself. Thus the criteria rely on a set standard and help the 

applicant institution to direct its resources in the right direction. 

The idea behind getting accredited for the applicant is to use the experience and 

reputation of such organizations. While the experience is being used for the betterment 

of the already-existing system, the reputation can be used for many reasons such as 

marketing, proving one's quality, or simply to bring confidence. Although accreditation 

is recommended by the majority of the interviewees, it cannot be considered as a must. 

The two aspects, reputation and experience, need to be considered deeply before the 

application takes place. 

Another important consideration is which accreditor is best for a particular 

institution. Experience is a factor. As mentioned before, quality in education relies on 
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many items. The experience gained in one location of the world cannot be accepted 

everywhere. Therefore, these organizations generally try to set their criteria in a way that 

will appeal to everyone. However, the analysis shows that being a local accreditor, the 

criteria of DEDAK better addresses the needs of Turkish education institutions. On the 

other hand, reputation is also a factor. Having accredited the most number of institutions 

in Turkey, PA can be regarded as a reputable accreditor. However, it is also stated by a 

few interviewees that, being a for-profit organization, PA cannot even be accepted as an 

accrediting organization. Thus the understanding of reputation depends on personal or 

corporate opinions and experiences,  

 As stated before, accreditation cannot only be regarded as a certificate but a whole 

process that focuses on the improvement of the applicant institution through the guidance 

and experience of the accreditor, which is followed after with the award of gaining a 

reputable name to stand behind. In that context, even having a reputable and respected 

educator’s positive comment on the quality of the education of an institution can be 

regarded as a kind of accreditation. 

 With that being said, the findings of the analyzed criteria and the interviews show that 

the universities that got accredited have faced significant changes not only in terms of the 

pre-determined categories but also in terms of awareness of quality and ability to self-

reflect. Having received only one minor negative comment about the process and the 

results of accreditation, it can be stated with certainty that accreditation has been very 

beneficial to the improvement of the quality of education in these institutions. 

In conclusion, it can be stated that accreditation is not a must but rather an option 

that can be considered in the case that an institution is willing to improve itself and the 

quality of the education that it provides through the guidance of a well-considered, 

experienced, and reputable third party. Therefore, this research can be regarded as a guide 

to the accreditation process and its results, and an institution’s motivations to attain 

accreditation. 

Moreover, accreditation organizations may be willing to reconsider their own 

criteria, take the perspectives of directors/managers into consideration, or expand or 

improve their limitations in order to provide a better service through this research. 
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5.3 Recommendations for Further Research 

The present research focuses on understanding whether accreditation has any 

effects on the quality of education that is being provided by the preparatory schools of 

foundation universities in Istanbul and the perspectives of these schools’ 

directors/managers on quality assurance systems and accreditation on English language 

education. In order to achieve this purpose, the criteria of three accreditation 

organizations have been analyzed, and a reference chart of 31 common criteria under 

seven categories has been created. Interviews, the questions of which had been prepared 

in correspondence with the reference chart, were conducted with the manager/directors 

of 15 cooperating preparatory schools which were accredited before the year of 2019. The 

results were then analyzed and interpreted accordingly. 

In the future, this study could be expanded on in a variety of ways. Although the 

three accreditation organizations were selected because they operate in Turkey, the 

criteria of different accreditors can be analyzed to expand the limits of the created 

reference chart.  Moreover, the present research focuses only on foundation universities, 

and further research can be conducted by including public universities. Furthermore, this 

study is limited to the province of Istanbul, and the perspectives of the authorities in 

different provinces, or even countries, can be taken into consideration, as well. Finally, 

this research can be added to by including all the stakeholders, directors/managers, 

administrative staff, faculty, and students, to the research. 
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APPENDICES 

Appendix 1: Universities with a Preparatory School/Program That Is 

Accredited before 2019 

 

 University Accrediting Institution 

1 Altinbas University Pearson Assured 

2 Bahcesehir University CEA 

3 Beykent University Pearson Assured 

4 Bilgi University CEA 

5 Fatih Sultan Mehmet Foundation University Pearson Assured 

6 Ibn-i Haldun University Pearson Assured 

7 Isik University Eaquals 

8 Istanbul 29 Mayis University Pearson Assured 

9 Istanbul Aydin University Pearson Assured 

10 Istanbul Gelisim University Pearson Assured 

11 Istanbul Kultur University Pearson Assured 

12 Istanbul Sehir University Pearson Assured 

13 Istanbul Ticaret University Pearson Assured 

14 Maltepe University Pearson Assured 

15 Medipol University Pearson Assured 

16 Ozyegin University Eaquals 

17 Uskudar University Pearson Assured 
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Appendix 2: Common Criteria of Accreditor Organizations under 7 

Categories 

 

Criteria / Institution CEA DDK PA 

PR-1) The institution has the appropriate and sufficient facilities, 

equipment, and supplies to provide an adequate education. 

X X X 

SR-1) The institution recruits the learners into the appropriate 

educational programs that benefit and fit the needs of the learners 

best. 

X  X 

SS-1) The institution provides the learners with accurate and up-

to-date information regarding the services. 

X X  

SS-2) The institution provides an orientation program for the new 

learners. 

 

X X  

SS-3) The institution provides extracurricular activities that 

benefit the learners and their academic development outside of the 

classroom. 

X X  

SS-4) The student complaints are evaluated and resolved in a 

timely process and an adequate manner. 

X X X 

FC-1) The institution can provide a qualified faculty. 

 

X X  

FC-2) The institution can provide an adequate number and size of 

faculty. 

 

X  X 

FC-3) The faculty is provided with a clear knowledge of job 

description, and rights. 

 

X X  
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FC-4) The institution evaluates the performance of the faculty. 

 

X X  

FC-5) The institution provides the chance for professional 

development to the faculty. 

X X X 

CR-1) The institution provides an education program that fits 

their mission. 

 

X X X 

CR-2) The institution provides an education program that meets 

the required learning outcomes. 

X X X 

CR-3) The education program is continuously developed. 

 

X X X 

CR-4) The design of the education program and the materials used 

are appropriate to achieve the required learning outcomes. 

X X  

CR-5) The time provided and the structure of the education 

program are appropriate to achieve the required learning 

outcomes. 

X X  

AS-1) The institution provides the necessary information 

regarding the assessment process to the learners. 

X X X 

AS-2) The institution provides an adequate entrance or placement 

exam. 

 

X X X 

AS-3) The institution continuously assesses the progress of the 

learners. 

 

X X  

AS-4) The assessment process is reliable and accurate. 

  

 X X 
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AS-5) The institution provides reports to the learners regarding 

their progress throughout the education process. 

X X  

AD-1) The institution has the financial and fiscal capacity to 

provide an adequate education. 

X X  

AD-2) The administrative procedures are accessible, accurate, 

and up-to-date. 

 

X X  

AD-3) The institution has an adequate number of qualified staff 

for administrative duties. 

X X X 

AD-4) The responsibilities of the administrative staff are clearly 

defined. 

 

X X X 

AD-5) The administrative staff is qualified and is trained and 

supported for their responsibilities. 

X X X 

AD-6) The performance of the administrative staff is 

continuously evaluated. 

 

X X  

AD-7) The staff information is kept in safety. 

 

X X X 

AD-8) The institution has an adequate method of internal 

communication. 

 

X  X 

AD-9) The staff complaints are evaluated and resolved in a timely 

process and an adequate manner. 

X X X 
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Appendix 3: Interview Questions 

 

- Physical Resources 

1) Have there been any changes in your institution in regard to the facilities, 

equipment, or the supplies that you use after accreditation?  

o If so, can you briefly explain the changes? (Criteria 1) 

 

- Student Services 

1) Did your institution have an ‘orientation’ for the new students before 

accreditation? (Criteria 1) 

2) Did your institution have an ‘informing policy’ regarding the education 

program itself before the accreditation?  

o If so, have there been any changes in it after accreditation?  

o If so, can you briefly explain the changes? (Criteria 2) 

3) Did you have a ‘student complaints’ policy before accreditation?  

o If so, have there been any changes in it after accreditation?  

o If so, can you briefly explain those changes? (Criteria 4) 

4) Were extracurricular activities provided before accreditation?  

o If so, have there been any changes in them? (Criteria 3) 

 

- Faculty 

1) Have there been any changes in your faculty needs and/or recruitment 

policy?  

o If so, can you briefly explain these changes? (Criteria 1 & 2) 

2) Did you have a professional development policy before?  

o If so, did your policy involve evaluating your faculties’ performances?  

o If so, have there been any changes in your evaluation process? (Criteria 4 

& 5) 

3) Did you have an ‘informing policy’ for your faculty members regarding their 

rights and responsibilities?  

o If so, have there been any changes regarding it? (Criteria 3) 

 

- Curriculum 

1) Have there been any changes in your curriculum regarding  

o the design or structure of your education program 

o the duration of your education program 

o the materials used in your education program 

after accreditation?  

o If so, can you briefly explain the changes? (Criteria 1, 2, 4 & 5) 

2) Did you have an education program evaluation policy before?  

o If so, have there been any changes in it?  (Criteria 3) 
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- Student Recruitment 

1) Have there been any changes in your institution in regard to the way you 

recruit your learners after accreditation?  

o If so, can you briefly explain the changes? (Criteria 1) 

 

- Assessment 

1) Did you have an entrance/placement exam before accreditation? (Criteria 2) 

2) Did you have a year-long assessment policy before accreditation? 

o If so, have there been any changes in it?  

o If so, can you briefly explain the changes?  (Criteria 3 & 4) 

3) Did you have an ‘informing policy’ regarding your assessment method and 

the year-long progress of the learners?  

o If so, have there been any changes in it?  

o If so, can you briefly explain the changes? (Criteria 1 & 5) 

 

- Administration 

1) Have there been any changes regarding your budget after accreditation?  

o If so, can you briefly explain the changes? (Criteria 1) 

2) Have there been any changes regarding the size and/or quality of your 

administrative staff?  

o If so, can you briefly explain the changes? (Criteria 3) 

3) Did you have an accessible ‘informing policy’ and an ‘information keeping 

policy’ for the administrative staff regarding their personal information, 

rights, and responsibilities?  

o If so, have there been any changes in it after accreditation?  

o If so, can you briefly explain the changes? (Criteria 2, 4, & 7) 

4) Did you have an ‘evaluation policy’ for your administrative staff?  

o If so, have there been any changes in it?  

o If so, can you briefly explain the changes? (Criteria 5 & 6) 

5) Have there been any changes in your internal communication methods?  

o If so, can you briefly explain the change? (Criteria 8) 

6) Did you have a ‘complaints policy’ for your (administrative) staff?  

o If so, have there been any changes in it?  

o If so, can you briefly explain the changes? (Criteria 9) 
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