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Abstract
A descriptive study was conducted to assess the disciplinary practices of Turkish mothers for 

increasing appropriate and decreasing inappropriate behaviours of their children. The participants 

were 50 mothers of 4- to 6-year-old children receiving preschool education. The data were collected 

via a questionnaire consisting of open-ended questions. The results revealed that the most frequently 

used disciplinary technique for strengthening desirable behaviours of children was presenting verbal 

praise, followed by presenting activity, edible, and social reinforcers whereas the favourite disciplinary 

technique for overcoming behaviour problems was providing verbal explanations. These findings 

show that the participants seem to be benefiting from a variety of behavioural techniques for 

supporting their children’s appropriate behaviours. However, they look less competent when it comes 

to discouraging inappropriate behaviours. These findings are expected to (a) offer an alternative data 

collection model for assessing parental disciplinary practices, and (b) contribute to designing parent 

training and family-focused early intervention programmes.
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Geary and Flinn (2001) define parenting as ‘the

protection and transfer of energy, information, and

social relations to offspring’ (p. 5). Parenting is

analysed by categorizing it according to one or

more fundamental features related to it. Parenting

styles and parenting practices are two parenting

features addressed frequently in the parenting

literature (Baumrind 1997; Rapee 1997; Hart et al.

1998; Brenner & Fox 1999; Sumer & Gungor 1999;

Lai et al. 2000; Neal & Frick-Horbury 2001; Yilmaz

2001; Amato & Fowler 2002; Coplan et al. 2002;

Wu et al. 2002; Pearson & Rao 2003; Russell et al.

2003). Although some researchers use interchange-

ably, according to Darling and Steinberg (1993),

parenting styles and practices are representing dif-

ferent kinds of parenting features. Parenting styles

include attitudes and beliefs regarding how to rear

children. These attitudes and beliefs, in turn, form

a context for parenting practices. The most popular

parenting style typology was developed by

Baumrind (1997) and included four categories:

authoritarian parenting, authoritative parenting,

permissive parenting, and unengaged parenting.

Authoritative parenting is said to be the most

preferable style because it is characterized by high

amount of nurturance and moderate amount of

control (Herz & Gullone 1999). On the other hand,

parenting practices are specific behaviours con-

ducted while taking care of and socializing chil-

dren. Based on an extensive review, Amato and

Fowler (2002) reported that there are mixed results

about the universality of appropriate parenting
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practices. However, their own research showed that

a number of parenting practices were related to

positive child outcomes in diverse families.

Parental disciplinary practices are parental

actions taken by parents to socialize their children

(Socolar 1997). From a behavioural perspective,

appropriate and inappropriate parenting behav-

iours can be defined according to the behavioural

contingencies provided by parents for their chil-

dren’s desirable and undesirable behaviours

(Strand et al. 2001). Basic behavioural contingen-

cies appearing in the applied behaviour analysis

literature and parenting literature are described

below.

Behavioural contingencies

Behavioural contingencies are three-term events

including the antecedents, the behaviour and the

consequences. Antecedents are the environmental

features preceding the onset of the behaviour

whereas consequences are the environmental fea-

tures following the occurrence of the behaviour.

Antecedents increase the likelihood of behaviour.

However, behaviours are primarily controlled by

their immediate consequences (Latham 1999;

Maag 1999). Consequences that increase the future

occurrences of the behaviour; in other words,

strengthen the behaviour are called reinforcement.

Reinforcement can be either in the form of present-

ing a pleasant stimulus (i.e. positive reinforcement)

or in the form of withdrawing an aversive stimulus

(i.e. negative reinforcement). When used differen-

tially, reinforcement can be effective on decreasing

undesirable behaviours as well. Extinction and

punishment are two other types of consequences

which decrease the likelihood of behaviours; that

is, weaken behaviours. Extinction occurs when a

behaviour that was reinforced in the past is no

longer reinforced. Punishment occurs when an

aversive stimulus is presented (i.e. positive punish-

ment) or a pleasant stimulus is withdrawn (i.e.

negative punishment). Punishment should be the

last resort for handling behaviour problems in chil-

dren because it may have severe side-effects such as

hostility development. Strengthening or weakening

consequences can occur naturally (e.g. feeling full

after a meal) or according to a behaviour change

plan (e.g. getting a hug from the mother after fin-

ishing homework) (Blechman 1985; Cooper et al.

1987; Sulzer-Azaroff & Mayer 1991; Vernon & Al-

Mabuk 1995; Barkley & Benton 1998; Latham

1999; Maag 1999).

There are considerable individual differences as

to the effects of certain consequences. That is, the

same consequence can function as reinforcement

for some individuals, as punishment for others or

as a neutral event for some others. This variability

can be explained by the uniqueness of the interests,

needs and past experiences of individuals (Cooper

et al. 1987). The effects of the above mentioned

behavioural contingencies were evidenced in

several experimental studies most of which were

conducted according to single-subject experimen-

tal designs (Cooper et al. 1987; Wolery et al. 1988;

Sulzer-Azaroff & Mayer 1991; Maag 1999).

Studies examining parental 
disciplinary practices

Data regarding the preferred or frequently used

parental disciplinary practices are collected by

defining the variables according to certain

theoretical orientations in the research studies.

Furthermore, various data collection techniques

are utilized such as observations and self-report

techniques (e.g. interviews and questionnaires) in

these studies.

Strand and colleagues (2001) defined appropri-

ate parenting behaviours as behaviours of reward-

ing their child’s compliance behaviours and social

approaching behaviours whereas extinguishing

their child’s oppositional behaviours and negative

social approaching behaviours. Inappropriate

parenting behaviours were defined as the opposite

of these rewarding and extinguishing features. In

their study, Strand and colleagues used the Stan-

dardized Observation Codes (SOC-R) to observe

parent–child interactions. The data collection sys-

tem was said to have sufficient psychometric

properties (Cerezo 1988). The researchers found

that appropriate parenting behaviours were more

likely to occur prior to child compliance behav-

iours and inappropriate parenting behaviours were

more likely to occur prior to child oppositional

behaviours. However, these findings cannot be
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interpreted as cause–effect relationships because of

the correlational nature of the study.

The Management of Children Behaviour Scale

(MCBS) was developed to assess the disciplinary

practices of parents by Rodgers (1993, 1998). This

rating scale consists of 35 items rated on a five-

point scale ranging from ‘not at all  like me’ to ‘a

lot like me’. The instrument had five sub-scales:

punishment, inconsistency, parental-coldness,

sensitization, and rejection-orientated behaviour.

Internal consistency of each sub-scale was assessed

by calculating Cronbach alpha coefficients. The

range of the alpha coefficients was between 0.71

and 0.89 whereas overall alpha coefficient was 0.89.

However, the validity of the scale was not assessed

(Rodgers 1998). Hence, one cannot claim the

extent to which actual disciplinary practices are

represented with this data collection instrument.

The harshness and restrictiveness of mothers

was assessed with semi-structured interviews in a

study conducted by Deater-Deckard (2000). Moth-

ers were asked to report on the use of the following

disciplinary techniques: reasoning/explanation,

praising/rewarding, time-out, removal of privi-

leges, spanking, cuddling, expressing feelings,

ignoring misbehaviour, and scolding. Following

the interview, the interviewer completed a globally

rated item regarding the harshness or restrictive-

ness of the mother: 1 being non-restrictive, mostly

positive and 5 being severe, strict, and physically

punishing. Inter-rater reliability was found to be

0.88.

In some studies, the distribution of the reported

parental disciplinary practices was described. In

one such study, Ujiie (1997) analysed the disciplin-

ary practices of Japanese mothers in one specific

situation, for treating children’s negativism. The

data were collected via interviews. The results

showed that the most frequent disciplinary tech-

nique was ‘power-assertive control’ reported by

70% of the mothers followed by ‘explanation and

reasoning’ and ‘concession to child’s assertion’,

both of which were reported by 50% of the

mothers. The findings of this study should be

approached cautiously because the data analyses

lack validity (e.g. operational definitions of the

variables) and reliability (e.g. inter-coder reliability

data) features.

The data regarding mothers’ attitudes and

behaviours towards their children were collected

via structured interviews in a study conducted by

Kagitcibasi and colleagues (2001) in Turkey. The

interview protocol, however, consisted of only one

question about discipline and the responses to this

question were grouped as follows: physical punish-

ment, verbal punishment, reasoning/induction,

giving advice and intentionality. No validity and/

or reliability data were reported for this variable.

Purpose

Based on the previous research summarized above,

one can claim that there is no such study elaborat-

ing parental disciplinary practices from a broad

contingency-based perspective; that is, examining

parental behaviours related to their children’s

desirable and/or undesirable behaviours. There-

fore, the present study aimed to collect informa-

tion from parents about what they do to increase

desirable and decrease undesirable behaviours of

their children and how often they do.

Method

Participants

Fifty mothers who had 4- to 6-year-old children in

10 preschool education centres in Eskisehir volun-

teered to participate in the study. Eight of these

centres were privately run whereas two of them

were affiliated with one of the two universities in

Eskisehir. Public preschool education centres were

closed during the time the data were collected

because it was summer break. The data collection

site, Eskisehir, is an industrial city located in central

Anatolia, Turkey, with an estimated population of

half a million for the year of 2004.

Demographic information gathered from the

mothers indicated that 34 mothers (68%) were

holding higher education and 16 mothers (32%)

were holding high school diplomas. Moreover, 41

mothers (82%) were working and 9 mothers

(18%) were not working. This sample is not a typ-

ical sample of mothers of preschool age children in

Turkey; rather, it seems to be a typical sample of

well-educated working mothers of young children
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attending a preschool education programme in

Turkey.

Data collection

The study was designed descriptively and the data

were collected through a questionnaire developed

by the author. The questionnaire consisted of two

parts: the first part included questions about the

demographic features of the family, mother and

children whereas the second part included two

open-ended questions, each to be answered in two

steps. Open-ended questions were preferred over

closed-ended questions in order not to limit the

participants’ response opportunities and to get as

many examples as possible.

The participants were asked to answer the

questions considering their 4- to 6-year-old child

receiving preschool education, not the other chil-

dren, if any, in the family.

The open-ended questions are presented below.

1 When your child engages in appropriate or

desirable behaviours, is there anything that you

do to reward or encourage those behaviours? If

yes, please write them below.

Things I do frequently to reward or encourage

my child’s appropriate or desirable behaviours

are as follows: (half a page is designated)

Things I do once in a while to reward or

encourage my child’s appropriate or desirable

behaviours are as follows: (half a page is

designated)

2 When your child demonstrates behaviour prob-

lems, is there anything that you do to overcome 

or prevent those problems? If yes, please write 

them below.

Things I do frequently to overcome or prevent

behaviour problems are as follows: (half a page

is designated)

Things I do once in a while to overcome or

prevent behaviour problems are as follows: (half

a page is designated)

The answers of the participants were reviewed

by the author and codes were developed for each

question representing the behavioural techniques

according to the behavioural contingencies

explained in the Introduction (Blechman 1985;

Cooper et al. 1987; Wolery et al. 1988; Sulzer-

Azaroff & Mayer 1991; Vernon & Al-Mabuk 1995;

Barkley & Benton 1998; Latham 1999; Maag 1999).

This approach was assumed to establish the con-

tent validity of the data collection instrument. The

codes were operationally defined (see Table 1) by

the author by using the participants’ own words/

phrases to the greatest extent possible. Afterwards,

a coding sheet was developed by listing the codes

to analyse the answers of the participants. The fol-

lowing guidelines were adapted for filling out the

coding sheets.

1 Ignore the statements of the participants about 

what they do not do such as ‘I never discuss with 

my child’.

2 Ignore the explanations regarding the rationale 

of the activities. For example: ‘I always do that 

because it works for my child’.

3 Ignore the explanations regarding the frequen-

cies of the activities and only consider where that 

explanation was written: under the first or sec-

ond space below the question.

4 Ignore the explanations that do not specify what 

exactly the mother does. For example: ‘I am try-

ing to be fair’.

5 Consider the explanations in parenthesis or

examples as possible techniques to be coded.

6 If something written in the second space is actu-

ally continuation of the activities written in the 

first space, consider these as a whole.

Once the coding sheet and the coding guide-

lines were prepared, a coding sheet was filled out

by the author for each participant by checking

whether or not the participant mentioned that

she used the behavioural technique correspond-

ing to each code: (a) for the appropriate/desirable

behaviours of her child or (b) for the behaviour

problems of her child. Also, the author marked

whether the participant used those techniques

primarily (often) or secondarily (not that often)

by considering where the explanations were

written. In the final step of the data analysis, the

frequencies of each code marked as primary and

marked as secondary were calculated separately

and graphed.
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For calculating the inter-coder reliability, 30% of

the  questionnaires  were  randomly  selected  and

re-coded by another researcher independently.

Inter-coder agreement was found to be 91% for

increasing appropriate/desirable behaviours, and

89% for decreasing behaviour problems.

Results and discussion

Behavioural techniques used for strengthening 
positive child behaviours

The data indicating the behavioural techniques

used by mothers for rewarding or encouraging

their children’s appropriate or desirable behaviours

as a primary technique and as a secondary tech-

nique are presented in Fig. 1. As seen on the graph,

verbal praise appeared as the favourite primary

technique for strengthening children’s positive

behaviours because it was mentioned by 37 moth-

ers (74%) as a primary technique. On the other

hand, verbal praise was never mentioned as a sec-

ondary technique. One can claim that the partici-

pants of this study always utilize verbal praise as

the first alternative. This finding is not surprising

because verbal praise is one of the most convenient

Table 1. Operational Definitions of the Codes of Parental Disciplinary Practices

Code Definition

Behavioural techniques used for strengthening positive child behaviours
Presenting verbal reinforcers Thanking, praising, saying love words, appreciating, providing feedback, etc.
Presenting tangible reinforcers Giving or buying books, toys, etc.
Presenting activity reinforcers Doing something pleasant together such as going out (to the playground, 

restaurant, workplace, etc.), playing, reading books or designating free time.
Presenting social reinforcers Kissing, hugging, cuddling, drawing stars or smiling faces, applauding, etc.
Presenting edible reinforcers Giving chocolate, potato chips, ice cream, soda, etc.
Presenting token reinforcers Giving tokens such as money that can be exchanged with something else.

Behavioural techniques used for overcoming child behaviour problems
Making explanations or warning Explaining why the child did something wrong, convincing, telling the child not to 

do again, explaining the appropriate behaviour, explaining the possible 
consequences of the inappropriate behaviour, telling the child how sad herself 
is, having the child get the message by giving examples, etc.

Listening Having the child tell the reasons of the problem, trying to understand the child by 
asking questions, etc.

Punishing Having the child tidy up his/her toys, not letting the child go out, taking away 
privileges (toys, food, TV, etc.), not doing the things the child wants, sending the 
child to another room, etc.

Physically punishing Hitting, spanking, pulling ears, etc.
Threatening with punishment Telling that if the problem persists, she will punish the child; not talk the child; not 

send the child to school; not listen to the child, etc. or telling the child that 
something bad will happen.

Shouting, etc. Shouting, acting tough, making an angry face, etc.
Ignoring Doing nothing, staying inattentive, going away until things settle down, etc.
Providing negative reinforcement Rewarding appropriate behaviours by ending the punishment by making peace 

when the child apologizes, doing what the child wants when his/her behaviour 
gets acceptable, etc.

Providing differential reinforcement Rewarding appropriate behaviours by attending to appropriate behaviours rather 
than inappropriate behaviours.

Redirecting attention Trying to cease the problem and redirect the child’s attention by telling stories, etc.
Modelling Trying to be a role model for the child.

Figure 1. Disciplinary practices used by mothers for 
strengthening positive child behaviours.
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reinforcer types to deliver. Furthermore, ‘people

never outgrow their need for positive verbal praise’

(Latham 1999; p. 56).

The frequency of participants reporting the

usage of activity reinforcers as a primary technique

was 23 (46%), edible and social reinforcers as a

primary technique was 19 (38%) each. On the

other hand, these reinforcers were said to be used

by fewer mothers secondarily; i.e. activities were

mentioned by 10 (20%), edibles were mentioned

by 8 (16%), and socials were mentioned by 2 (4%)

mothers. Social reinforcers might have been

expected to be mentioned more often, especially as

a primary technique, because social reinforcers are

recommended by educators to be used generously

with young children (Latham 1999; chap. 3). Major

rationales behind this recommendation can be

listed as follows: (a) social reinforcers, especially

when provided by the immediate family members,

are necessary for healthy affective development in

children; (b) social reinforcers are highly effective

with young children and (c) social reinforcers are

easily deliverable. Then, why only less than half of

the mothers in the study group (42% in total)

reported the usage of social reinforcers? One rea-

son can be the fact that mothers might be showing

affection and love to their young children naturally

and unconditionally, rather than as a disciplinary

tool.

The data revealed that tangible reinforcer usage

was reported to be the favourite secondary tech-

nique, mentioned by 22 mothers (44%) for

strengthening positive behaviours in children. On

the other hand, tangible reinforcers were men-

tioned by only 12 mothers (24%) as a primary

technique. This finding makes sense because it is

not feasible to use tangibles in many occasions. It

seems that, mothers try tangibles as the last resort

when other techniques do not work.

Behavioural techniques used for solving child 
behaviour problems

The data about the behavioural techniques used by

mothers for overcoming or preventing their chil-

dren’s behaviour problems as a primary technique

and as a secondary technique are presented in

Fig. 2. Two techniques were mentioned frequently

by the participants for reducing their children’s

behaviour problems: verbal explanations or warn-

ing (74%) and punishment (36%). Some of the

mothers’ statements coded as ‘verbal explanations

or warning’ were explaining why the child did

something wrong or explaining the possible conse-

quences of the inappropriate behaviour. These

findings are similar to the findings of a study

examining the disciplinary practices of Japanese

mothers (Ujiie 1997). However, according to the

literature, making verbal explanations is not an

effective method for decreasing inappropriate

behaviours of children, especially judgmental ones,

unless combined with effective behavioural contin-

gencies (Latham 1999; chap. 3). Latham advises

parents not to ‘tell children something they already

know’; rather he suggest parents to let their chil-

dren tell them what is going on (p. 42).

Punishment was reported to be the primary

technique by 18 and secondary technique by 14

mothers for solving behaviour problems. That is,

64% of the mothers reported that they used pun-

ishment with their children, sooner or later. Fol-

lowing practices were coded as punishment: having

the child tidy up his/her toys, not letting the child

go out, taking away privileges (toys, food, TV, etc.),

not doing the things the child wants, sending the

child to another room, etc. These examples seem

to be acceptable punishment techniques with

young children. However, all kinds of punishment

are considered as ‘aversive’ and their usage is

recommended to be combined with positive

reinforcement  (Sulzer-Azaroff  &  Mayer  1991;

chap. 27).

Figure 2. Disciplinary practices used by mothers for over-
coming child behaviour problems.
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Three techniques other than punishment

appeared to be favourite secondary techniques for

handling behaviour problems by some mothers:

shouting, etc. (30%), physically punishing (20%)

and threatening (18%). The operational defini-

tions for each of these categories can be viewed at

Table 1. As seen on the table, the threats that moth-

ers used do not look realistic and convincing. It is

not easy to defend the usage of the other two dis-

ciplinary practices either because they are cited

among the most ineffective and ethically unaccept-

able techniques in the behavioural literature. As

Latham (1999) puts it, parents ‘will never beat,

scream, or shout’ their children ‘into good behav-

iour’ (p. 93).

It is worth discussing two other behavioural

techniques that were mentioned by only a few

participants; redirecting attention was mentioned

by five mothers primarily and by one mother

secondarily (12% in total), and ignoring was

mentioned by four mothers primarily and by one

mother secondarily (10% in total). However,

these techniques are recommended to be given

priority for handling behaviour problems in chil-

dren (Latham 1999; chap. 3) because they are

highly effective. According to Latham, ‘most of

the annoying behaviours of children deserve no

attention whatsoever.’ (p. 48). An explanation for

the lack of the frequent usage of these techniques,

especially ignoring, might be offered to be the

mothers’ tendency to react immediately when a

problem arises.

Negative reinforcement was mentioned by three

mothers primarily and by two mothers secondarily

(10% in total). However, negative reinforcement is

a behavioural technique to be used for increasing

appropriate behaviours (not recommended

though!) rather than decreasing inappropriate

behaviours (Cooper et al. 1987; chap. 11).

Practices toward behaviour problems that were

reported by less than 10% of the participants in

total were not shown on the graph because of space

limitations. Differential reinforcement and model-

ling were, each, mentioned by only one mother as

a secondary technique. However, differential rein-

forcement is called as a ‘positive’ behavioural tech-

nique for solving behaviour problems because it

only depends on positive reinforcement for behav-

iour reduction (Cooper et al. 1987; chap. 18)

whereas modelling is a prompting strategy that can

be used in conjunction with positive reinforcement

for modifying certain behaviours (Cooper et al.

1987; chap. 13). Therefore, the participants of the

present study do not seem to be taking advantage

of these two techniques sufficiently. The other

activity that was not shown on the graph was lis-

tening and it was mentioned by three mothers as a

primary technique. Listening can be argued to be

a complementary technique which can help par-

ents understand their children better and, in turn,

deliver the behavioural contingencies more

appropriately.

In sum, the participants of the present study

seem to be benefiting from a variety of behavioural

techniques for supporting their children’s appro-

priate behaviours. However, they look less compe-

tent when it comes to discouraging inappropriate

behaviours.

Limitations

First of all, the participants of the present study do

not represent the typical mother population in

Turkey. Therefore, the findings of the study should

be interpreted with caution.

Second, because the data were collected via

single instrument, the validity of the findings is

limited.

Lastly, this study is not sufficient to describe the

participants’ actual usage of the examined disci-

plinary practices. Hence, further research is needed

in this respect.

Recommendations

In conclusion, this study is expected to offer an

alternative data collection model for assessing

parental disciplinary practices. In the future

studies, whether or not there is a difference among

various groups (e.g. mothers and fathers, parents

from different backgrounds, etc.) in a certain

culture as well as the similarities and differences

between parents from different cultures regarding

disciplinary practices can be analysed.

Regarding practice, practitioners in Turkey can

be recommended to benefit from the results of the
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present study for designing and evaluating the

effects of parent training and family focused early

intervention programmes.

Acknowledgements

The author is grateful to her colleague Yildiz

Uzuner for her invaluable help throughout the

conduction of this study.

References

Amato, P. R. & Fowler, F. (2002) Parenting practices, 

child adjustment, and family diversity. Journal of 

Marriage and Family, 64, 703–717.

Barkley, R. A. & Benton, C. M. (1998) Your Defiant Child: 

8 Steps to Better Behavior. Guilford Press, New York, 

USA.

Baumrind, D. (1997) The discipline encounter: contem-

porary issues. Aggression and Violent Behavior, 2, 321–

335.

Blechman, E. A. (1985) Solving Child Behavior Problems 

at Home and at School. Research Press, Champaign, IL, 

USA.

Brenner, V. & Fox, R. A. (1999) An empirically derived 

classification of parenting practices. Journal of Genetic 

Psychology, 160, 343–347.

Cerezo, M. A. (1988) Standardized observation codes. In: 

Dictionary of Behavioral Assessment Techniques (eds 

M. Herson & A. Bellack), pp. 442–445. Pergamon 

Press, New York, USA.

Cooper, J. O., Heron, T. E. & Heward, W. L. (1987) 

Applied Behavior Analysis. Merrill, Columbus, OH, 

USA.

Coplan, R. J., Hastings, P. D., Lagace-Seguin, D. G. & 

Moulton, C. E. (2002) Authoritative and authoritarian 

mothers’ parenting goals, attributions, and emotions 

across different childrearing contexts. Parenting: Sci-

ence and Practice, 2, 1–26.

Darling, N. & Steinberg, L. (1993) Parenting styles as 

context: an integrative model. Psychological Bulletin, 

113, 487–496.

Deater-Deckard, K. (2000) Parenting and child behav-

ioral adjustment in early childhood: a quantitative 

genetic approach to studying family processes. Child 

Development, 71, 468–484.

Geary, D. C. & Flinn, M. V. (2001) Evolution of human 

parental behavior and the human family. Parenting: 

Science and Practice, 1, 5–61.

Hart, C. H., Nelson, D. A., Robinson, C. C., Olsen, S. F. 

& McNeiily-Choque, M. K. (1998) Developmental Psy-

chology, 34, 687–697.

Herz, L. & Gullone, E. (1999) The relationship between 

self-esteem and parenting style. Journal of Cross-

Cultural Psychology, 30, 742–762.

Kagitcibasi, C., Sunar, D. & Bekman, S. (2001) Long-

term effects of early intervention: Turkish low-income 

mothers and children. Journal of Applied Developmen-

tal Psychology, 22, 333–361.

Lai, A. C., Zhang, Z. & Wang, W. (2000) Maternal child 

rearing practices in Hong Kong and Beijing Chinese 

families: a comparative study. International Journal of 

Psychology, 35, 60–66.

Latham, G. I. (1999) The Power of Positive Parenting. 

P and T Inc., Logan, UT, USA.

Maag, J. W. (1999) Behavior Management: from Theoret-

ical Implications to Practical Applications. Singular 

Publishing Group, San Diego, CA, USA.

Neal, J. & Frick-Horbury, D. (2001) The effects of 

parenting styles and childhood attachment patterns 

on intimate relationships. Journal of Instructional Psy-

chology, 28, 178–184.

Pearson, E. & Rao, N. (2003) Socialization goals, parent-

ing practices, and peer competence in Chinese and 

English preschoolers. Early Child Development and 

Care, 173, 131–146.

Rapee, R. M. (1997) Potential role of childrearing prac-

tices in the development of anxiety and depression. 

Clinical Psychology Review, 17, 47–67.

Rodgers, A. Y. (1993) The assessment of variables related 

to the parenting behavior of mothers with young chil-

dren. Children and Youth Services Review, 15, 385–402.

Rodgers, A. Y. (1998) Multiple sources of stress and 

parenting behavior. Children and Youth Services 

Review, 20, 525–546.

Russell, A., Hart, C. H., Robinson, C. C. & Olsen, S. F. 

(2003) Children’s sociable and aggressive behaviour 

with peers: a comparison of the US and Australia, and 

contributions of temperament and parenting styles. 

International Journal of Behavioral Development, 27, 

74–86.

Socolar, R. R. S. (1997) A classification of scheme for 

discipline: type, mode of administration, context. 

Aggression and Violent Behavior, 2, 355–364.

Strand, P. S., Wahler, R. G. & Herring, M. (2001) 

The impact of behavior-specific and behavior-

nonspecific reinforcement on child compliance to 

mother directives. Behaviour Research and Therapy, 

39, 1085–1097.

Sulzer-Azaroff, B. & Mayer, G. R. (1991) Behavior Anal-

ysis for Lasting Change. Wadsworth, Belmont, CA, 

USA.

Sumer, N. & Gungor, D. (1999) Cocuk yetistirme still-

erinin baglanma stilleri, benlik degerlendirmeleri ve 

yakin iliskiler uzerindeki etkisi [The impact of 

perceived parenting styles on attachment styles, 



How do Turkish mothers discipline children? 201

© 2005 Blackwell Publishing Ltd, Child: Care, Health & Development, 31, 2, 193–201

self-evaluations and close relationships]. Turk Psikoloji 

Dergisi, 14, 35–61.

Ujiie, T. (1997) How do Japanese mothers treat children’s 

negativism? Journal of Applied Developmental Psychol-

ogy, 18, 467–483.

Vernon, A. & Al-Mabuk, R. H. (1995) What Growing Up 

Is All About. Research Press, Champaign, IL, USA.

Wolery, M., Bailey, D. B. & Sugai, G. M. (1988) Effective 

Teaching: Principles and Procedures for Applied Behav-

ior Analysis with Exceptional Students. Allyn and 

Bacon, Boston, MA, USA.

Wu, P., Robinson, C. C., Yang, C., Hart, C. H., Olsen, 

S. F., Porter, C. L., Jin, S., Wo, J. & Wu, X. (2002) 

Similarities and differences in mothers’ parenting of 

preschoolers in China and the United States. Interna-

tional Journal of Behavioral Development, 26, 481–491.

Yilmaz, A. (2001) Esler arasindaki uyum, anne-baba 

tutumu ve benlik algisi arasindaki iliskilerin gelisimsel 

olarak incelenmesi [The relationship between marital 

adjustment, parenting style and self-perception of 

children from different age groups]. Turk Psikoloji 

Dergisi, 16, 1–24.


