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Abstract: The purpose of this study was to examine the relationships of interpersonal problem
solving, positive-negative affect and anxiety. To this end, 336 high school students completed
Interpersonal Problem Solving Inventory (Çam & Tümkaya, 2008), Positive and Negative
Affect Schedule (Gençöz, 2000), and Trait Anxiety Inventory (Öner, 1977). The statistical
analysis of the study included Pearson Moments Correlation Coefficient and Multiple Regression
Analysis. The results indicated that intercorrelations among negative orientation to the problem,
negative affect, anxiety, and intercorrelations among constructive problem solving, insistent-
persevering orientation and positive affect were all significant. Results of Multiple Regression
Analysis indicated that within negative affect and anxiety, negative orientation to the problem
was the most powerful predictor. In light of these findings, suggestions for planned interventions
to improve interpersonal problem-solving skills of students in individual and group guidance
activities are emphasized and ideas for future research are discussed.
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Introduction

There are personal differences with respect
to the reactions developed against solving
interpersonal problems, which stand out as
natural integrants of daily life. Social prob-
lem-solving model developed by D’Zurilla
and Goldfried (1971) with the aim of solving
interpersonal problems, consists of problem-
solving orientation and problem-solving
skill. In this model problem orientation en-
compasses positive problem orientation and
negative problem orientation. In the process
of solving an interpersonal problem, the
views and perceptions of adolescents to-
wards a particular problem are influential in

their problem orientation (Arslan, 2010). Hav-
ing a positive problem orientation assists an
individual in further developing it and em-
ploying a functional problem solving skill.
The Positive Problem Orientation Scale taps
a constructive, cognitive problem-solving
ability of an individual that involves a gen-
eral disposition to appraise a problem as a
beneficial opportunity, a belief that problems
are solvable, a trust in one’s personal ability
to solve problems effectively and a belief that
successful problem solving requires time,
effort and persistence (D’Zurilla, Chang, &
Sanna, 2003). A negative orientation to the
problem, on the other hand, is termed as
Negative Problem Orientation. Negative
Problem Orientation is the orientation to-
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wards a dysfunctional problem. Negative
Problem Orientation involves the general ten-
dency to view a problem as a significant
threat to one’s well-being (psychological,
social, economical), to doubt one’s own abil-
ity to solve problems successfully (low prob-
lem solving self-sufficiency) and to easily
become upset and frustrated when con-
fronted with problems (low tolerance towards
frustration) (D’Zurilla, Nezu, & Maydeu-
Oliveras, 2004).

The social problem-solving model recog-
nizes the following three problem-solving
skill styles: rational, impulsivity-carelessness
and avoidance. Rational problem solving is
a constructive problem-solving skill (Eskin,
2009). Impulsivity-carelessness style is a
dysfunctional problem-solving pattern. This
pattern is characterized by problem-solving
attempts that are narrow, impulsive, hurried
and incomplete. The individual possesses
very few alternative solutions and most of
the times s/he acts impulsively in line with
the very first idea occurring. In addition, the
person faces challenges in constructing al-
ternative solutions and hardships in con-
struing the potential results of each alterna-
tive solution. Avoidance style is another type
of dysfunctional problem solving skill. In-
stead of coping with the problem the indi-
vidual chooses to avoid it. S/he procrasti-
nates, and waits until it is solved by itself
(D’Zurilla et al., 2004).

It  is  only natural  that  different  people
develop different orientation and problem-
solving skills in the face of problems they
encounter. Due to their age, it is inevitable
that children and adolescents find it rather
hard to solve their problems independently
(Yıkılmaz & Hamamcı, 2011). They are the
closest candidates for experiencing intense
emotional  hardships  when  faced  with  dif-

ficult problems. Nezu (1989) reports that
there is a nuance between possessing a prob-
lem-solving skill and practicing an already-
existing skill. Though some individuals are
equipped with sufficient problem-solving
skills,  they  may  still  fail  to  perform  effec-
tively. It is a necessity that these individuals
learn a constructive problem-solving style
(Heppner, Witty, & Dixon, 2004) since when
interpersonal problems are solved through
non-constructive methods, such problems
trigger worry, anxiety and anger. On the other
hand, once problems are solved construc-
tively, positive affect such as happiness arise
(Türnüklü & Şahin, 2004; Öğülmüş, 2001).
Positive affect is active pleasure and joy ex-
tracted from life, whereas negative affect is
the domination of unpleasant emotions such
as stress, fear and anger (Gençöz, 2000).

Murray et al.  (1990) conducted a research
on such positive affect. Upon comparing
subjects in positive emotional state and neu-
tral emotional state, the authors demon-
strated that subjects in a positive emotional
state provided more accurate results in a
variety of opinion scales and since they
could make more creative associations, these
subjects were more flexible. A general analy-
sis of the findings revealed that the differen-
tiation in the emotional state left an effect on
problem-solving performance. While such an
effect was in the negative direction amongst
groups with negative affect, it manifested  a
positive direction amongst groups with posi-
tive affect (Erdoğan, 2009). Picard et al. (2004)
argues that positive mood does not provide
only one benefit, which can be limited to feel-
ing happy, positive mood also contributes
significantly to cognitive aspects such as
thinking multidimensionally, creativity and
flexibility in problem solving and effective
decision making (Gömleksiz & Kan, 2012). It
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has been reported, on the other hand, that
once individuals exhibit higher amounts of
negative problem orientations, they are also
likely to exhibit greater negative affect in
everyday life. The Social problem-solving
model claims that once people entertain posi-
tive problem orientation, they are better at
creating and demonstrating more effective
problem-solving strategies. Positive problem
orientation motivates the individual to at-
tempt  problem solving,  improving positive
affect in the process (D’Zurilla, Oliveras, &
Pujol, 2011).

Studies probing into the relation between
social problem-solving skills and emotional
state reveal that there are significant rela-
tionships between social problem-solving
skills and emotions in children. According
to the findings of a research study dealing
with the relations between interpersonal
problem solving and anger, negative prob-
lem orientation is a significant explanation
of persistent anger, anger internalization and
anger management. Consistent with the
negative problem orientations of students,
their persistent anger, anger internalization
and externalization behaviors increased,
while anger control management behaviors
diminished. However as the constructivist
problem-solving skill of students rose, a de-
crease has been witnessed in their persis-
tent anger and anger internalization behav-
iors, while their anger control management
behaviors increased  (Arslan, 2010; Bedel,
2011). In a relevant study, it has been mani-
fested that exhibiting avoidance and lack-
of-confidence problem-solving skill, experi-
encing intense anger when one is not taken
seriously and is being criticized, expressing
this anger through passive-aggressive or
aggressive behaviors and internalizing an-
ger in interpersonal relations are all risky

traits driving an individual to suicide (Şahin
& Batıgün, 2009; Batıgün & Şahin, 2003).
An experimental study conducted by
Steinhardt and Dolbier (2008) showed that
people with good problem-solving skills
employ much effective coping mechanisms
and they go through higher positive affect
as a protective factor. Shure and Spivack
(1982) found that children who participated
in cognitive problem-solving intervention
enhanced their social adaptability and de-
creased their emotional distress, social with-
drawal, impulsive, insensitive, and aggres-
sive behavior as they acquired solution-
based thinking style (Özcan & Öğülmüş,
2010). The ultimate target of social prob-
lem-solving model is obtaining better results
within problematic situations and decrease
emotional distress (D’Zurilla et al., 2004;
D’Zurilla & Chang, 1995).

The relationship between social problem-
solving skills and anxiety state has been a
subject of interest for many researchers.
Köroğlu (2012) makes a distinction between
compliant and disturbing emotions. He states
that while worrying is a compliant negative
emotion, anxiety is a disturbing emotion.
Each individual faces challenges in life. What
matters is not whether or not the person faces
challenges but the way s/he copes with such
hardships. Not only physical but also men-
tal health of the person who is incapable of
managing hardships is at stake. A person who
is unaware of the way to deal with challenges
and problems easily surrenders him/herself
to despair and sorrow (Eskin, 2009). Previ-
ous research has demonstrated that nega-
tive orientation to problems and lack of con-
structive problem-solving abilities have re-
sulted in an increase in anxiety levels. In one
example, Belzer, D’Zurilla, and Maydeu-
Oliveras (2002) found that negative orienta-
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tion to problems, lack of rational problem-
solving abilities and impulsive-inattentive
problem-solving styles are associated with
anxiety levels. In other examples, problem-
solving confidence and personal control fac-
tors were also found to be associated with
anxiety (Davey, 1996; Wang, 1997; quot.,
Heppner et al., 2004). As the state and per-
sistent anxiety levels of students rise, their
confidence in problem-solving skills falls.
While their confidence in problem-solving
skill rises, the state and persistent anxiety
levels fall (Karataş, 2011).

Similarly, individuals with negative prob-
lem orientations are much more worried and
report greater numbers of health complaints
in their daily life (Baker, 2006; Elliot, Herrick,
MacNair, & Harkins, 1994). Hamarta’s (2009)
research findings revealed that social
anxiety’s interpersonal problem solving has
a positive relationship with negative prob-
lem orientation, and  a negative relation-
ship with constructivist problem solving. In
addition, interpersonal problem solving is a
significant variable for social anxiety (Eren-
Gümüş, 2010). In a social problem-solving
skill there exists a significant relationship
between positive orientation and low anxi-
ety score (Siu & Shek, 2009). It is demon-
strated that high anxiety is accompanied by
negative beliefs regarding one’s own prob-
lem-solving skill (Parkinson & Creswell,
2011). In a different research it has been
put forth that signs of high anxiety, low
perception of familial social support and
practicing the “hurried style”, which is an-
other problem-solving pattern, become sig-
nificant risk factors in suicidal ideations
(Özgüven, Soykan, Haran, & Gençöz, 2003).
A study conducted by Kaufmann and
Vosburg (1997) demonstrates that parallel
to the performance rise in a person’s ana-

lytical problem-solving task, a decrease in
their anxiety level is observed.

The current study consisted of high school
students. Biological, cognitive, and social
changes within this age period may bring
about emotional distress as well. As a result
of this emotional distress, an adolescent may
experience an increase in interpersonal con-
flicts with his/her family and environment.
The adolescent may also have difficulty in
regulating emotions within these conflicts.
Interpersonal problems increase the ten-
dency to impulsive and excessive reactions
(Yavuzer, 2000). Students’ approaches, nega-
tive emotions, and anxiety levels within their
interpersonal problems are the core issues
for school counselors. Thus, the findings of
the current study are expected to help school
counselors in designing preventive guidance
and counseling programs in schools. Most
of the previous research on the associations
between problem solving and affectivity and
anxiety were conducted with adult popula-
tions, it is thus appropriate to further explore
these associations in adolescent populations
due to their critical effects during adoles-
cence. In light of the above-listed explana-
tions, the objective of the current research is
to determine whether the relationships be-
tween interpersonal problem solving, posi-
tive-negative affect and anxiety levels and
interpersonal problem-solving orientation
and skills significantly predict positive-nega-
tive affect and anxiety levels. It is projected
that findings of the present study shall pro-
vide significant contributions to the limited
numbers of relevant literature studies con-
cerning preventive and developmental guid-
ance works aimed towards interpersonal prob-
lem solving, affect and anxiety levels of the
compliance issues witnessed during the de-
velopment periods of adolescents.
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Method

Participants

This research population is composed of
high school students from Konya, Aksaray
and Niğde, which are cities in central Tur-
key. Research sampling is comprised of ten
high school students selected via the ran-
dom clustering sampling method. There is a
total of 336 students: (115) ninth graders,
(131) tenth graders, (61) eleventh graders and
(29) twelfth graders. 175 students are girls
and 159 are boys. Two students did not re-
veal their gender. Age interval of students
varies between 14-19 and mean age is 16.23
(SD = 1.04).

Instruments

Interpersonal Problem Solving Inventory
(Çam & Tümkaya, 2008). Interpersonal Prob-
lem Solving Inventory has been developed
based on social problem-solving orientation
to measure individuals’ orientation to inter-
personal problems. This Inventory is the
only measure of problem-solving for the ages
of 14-17. IPSI is a 5-point Likert scale con-
sisting of 50 items developed to measure
problem-solving orientation and skills (1 =
not appropriate at all, 5 = totally appro-
priate). The scale has a total of five su-
bscales: Negative Problem Orientation (NPO),
Constructivist Problem Solving (CPS), Lack
of Confidence (LC), Avoiding Responsibil-
ity (AR) and Insistent-Persevering Orienta-
tion (IPO). Sample items include “I feel help-
less when I have a problem” for the NPO
subscale, “I try to find alternative solutions
for a problem I face” for the CPS subscale,
“When I have a problem, I doubt that I can

solve it” for the  LC subscale, “When I have
a problem with somebody, I don’t struggle
to change the situation unless he/she apolo-
gizes” for the AR subscale, and “When I have
a problem, I insist on finding the solution
until I solve it” for the IPO subscale. Results
of confirmatory factor analyses supported a
five-factor structure of the IPSI (χ²/df = 1.97,
RMSEA = .047, NNFI = .94, CFI = .95). High
score received from each subscale indicates
the extent of the relationship with interper-
sonal problem solving. Internal consistency
Cronbach alpha coefficients of IPSI’s
subscale scores are NPO = .89, CPS = .87,
LC = .67,   AR = .68 and IPO = .70. Test-retest
correlation values of inventory have been
determined to vary between .67 and .84. The
Inventory’s validity and reliability tests con-
ducted on high school students have dem-
onstrated that five subscales have the ad-
equate properties to measure interpersonal
problem-solving orientations and behaviors
(Çam & Tümkaya, 2008).

Positive and Negative Affect Schedule
(Watson, Clark, & Tellegen, 1988). It is a 5-
point Likert scale consisting of 20 items de-
veloped to measure positive affect and nega-
tive affect, 10 items being positive and 10
items being negative descriptions. Turkish
adaptation of the scale was made by Gençöz
(2000), who determined, upon conducting a
factor analysis, that as in the case in original
form, the items are dominantly weighted un-
der positive and negative affect factors. For
positive and negative affect respectively,
internal consistency of the scale has been
detected as .83 and .86; test-retest consis-
tency has been respectively detected as .40
and .54. The scores to be received on the
scale for each single affect vary between 10
and 50. High score or low score received for
each single affect indicates the scantiness
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or ampleness of the relevant affect’s inten-
sity. Within the scope of the current research,
an exploratory factor analysis has been con-
ducted to test the construct validity of the
scale for the 14-17 age group. In this analy-
sis it has been observed that 10 positive items
and 10 negative items proposed in the scale
are distributed between two relevant factors;
factor loads varied between .42 and .73 and
two factors collectively explained 46% of
total variance. Additionally, internal consis-
tency of the scale has been detected as .79
and .77 for positive and negative affect re-
spectively. In an exploratory factor analysis
of the scale, conducted by Eryılmaz and
Ercan (2011) for the 14-17 age group, it has
been determined that the explained variance
(54.66%) reached a two-dimensional scale in
the original structure. It has thus been con-
cluded that internal consistency coefficients,
calculated for the reliability of subdimensions
of the scale, are between a .71 and .79 inter-
val for all age groups.

Trait Anxiety Inventory (Spielberger,
Gorsuch & Lushene, 1970). The scale has
been developed by Speilberger et al. with
the purpose of designating anxiety levels.
Turkish adaptation of the scale was done
by Öner and LeCompte. TAI consists of
20 items. Turkish validity and reliability ad-
aptation was completed by Öner (1977) and
Cronbach alpha coefficient was identified as
0.83-0.87. In the trait anxiety scale there are
four choices for each item “always (1), some-
times (2), often (3) and almost always (4)”. In
this part there are 7 reversed statements (24,
26, 27, 30, 33, 36 and 39. items). In the evalu-
ation, the total score of reversed items is sub-
tracted from the total score of direct items,
a fixed number (35) is added and the sum
result indicates the trait anxiety score. The
scores obtained from this scale vary between

20 and 80. Anxiety level is graded as follows:
for 0-19 scores “none”, for 20-29 scores
“mild”, for 40-59 scores  “medium”, for 60-79
scores “heavy” and for  80 scores “very
heavy”. The scale is applied to individuals
over the age of 14 years (Öner, 2008).

Procedures

The scales employed in the present re-
search were distributed by counselor teach-
ers during class hours. Prior to the participa-
tion, students were briefed about the research
objective and only volunteering students
were selected. In order to examine potential
relations among the research variables,
which are interpersonal problem solving,
positive-negative affect and anxiety scores,
the Pearson Moments Multiplication Corre-
lation coefficients were calculated. In order
to determine the explanatory ratio of inter-
personal problem solving on the positive-
negative affect and anxiety level, the Mul-
tiple Regression Analysis was employed.
Their relative explanatory levels were com-
pared via standardized Beta values (β).

Results

Correlations regarding interpersonal prob-
lem inventory, positive-negative affect and
trait anxiety inventory employed in present
research are presented in Table 1.

Table 1 displays that there is a medium level
and positive relation between negative prob-
lem orientation and negative affect (r = .452,
p < 0.01) of interpersonal problem solving;
and a medium level and positive relation with
trait anxiety (r = .592, p < 0.01). There is a
medium level and positive relation between
constructivist problem solving and positive
affect (r = .241, p < 0.01); a low level and
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negative relation with negative affect (r =
-.148,  p < 0.01). There is a medium level and
positive relation between lack of confidence
and negative affect (r = .283, p < 0.01); a me-
dium level and positive relation with trait
anxiety (r = .349, p < 0.01). There is a low
level and positive relation between avoiding
responsibility and negative affect (r = .192,
p < 0.01); medium level and positive relation
with trait anxiety (r = .308, p < 0.01). There is
a medium level and positive relation between
insistent-persevering orientation and posi-
tive affect (r = .364, p < 0.01); a low level and
positive relation with negative affect (r =
-.108, p < 0.01).

In order to determine the predictive level
of interpersonal problem-solving variables
on positive affect, multilinear regression
analysis was carried out  and the obtained
results are in Table 2.

Table 2 shows that all variables detected
as predictive variables collectively predict
positive affect on a significant level (p < .001)
and explain about 16% of the variance in
positive affect. As relevant Beta values are
examined it surfaces that the strongest pre-
dictor of positive affect is insistent-perse-
vering orientation (β = .341) ensued by nega-
tive problem orientation (β = -.147) and avoid-
ing responsibility (β  = .119) variables.

A multilinear regression analysis was car-
ried out  to determine the predictive level of
interpersonal problem-solving variables on
negative affect and the obtained results are
in Table 3.

Table 3 shows that all variables detected
as predictive variables collectively predict
negative affect on a significant level (p < .001)
and explain about 25% of the variance in
negative affect. As relevant Beta values are

Table 1. Correlations among interpersonal problem-solving, positive and negative
affect and trait anxiety

Variable 1 2 3 4 5 6 7 8 
1. Negative orientation to the 
problem -        

2. Constructive problem solving  .075 -       

3. Lack of self-confidence  .424**  .147** -      

4. Unwilling to take responsibility  .324**  .150**  .365** -     

5. Insistent-persevering orientation  .140*  .521** -.100 -.029 -    

6. Positive affect -.026  .241** -.005  .070  .364** -   

7. Negative affect  .452** -.148**  .283**  .192** -.108* -.014 -  

8. Trait Anxiety  .592** -.057  .349**  .308**  .040 -.036 .628** - 

*p < .05, **p < .01         
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examined it surfaces that the strongest pre-
dictor of negative affect is negative problem
orientation (β = .446) ensued by construc-
tivist problem-solving (β = -.119) variable.

A multilinear regression analysis was car-
ried out to determine the predictive level of
interpersonal problem-solving variables on
trait anxiety and the obtained results are in
Table 4.

Table 4 shows that all variables detected
as predictive variables collectively predict
trait anxiety on significant level (p < .001)
and explain about 38% of the variance in trait
anxiety. As relevant Beta values are exam-
ined it surfaces that the strongest predictor
of trait anxiety is negative problem orienta-
tion (β = .531) ensued by avoiding responsi-
bility variable.

Table 2. Multiple regression analysis for the prediction of positive affect

Variable B SHB  T P 
1. Negative orientation  to the problem -.079 .031 -.147 -2.521 .012 

2. Constructive problem solving .062 .037 .102 1.697 .091 

3. Lack of self-confidence .086 .080 .063 1.076 .283 

4. Unwilling to take responsibility -.184 .086 .119 2.137 .033 

5. Insistent-persevering orientation .531 .093 .341 5.704 .000 

R = .401 R2 = .161 
F (5, 330) = 12.628  p = .001 

    

 

Table 3. Multiple regression analyses for the prediction of negative affect

Variable B SHB  T P 
1. Negative orientation to the problem .272 .034 .446 8.093 .000 

2. Constructive problem solving -.082 .039 -.119 -2.087 .038 

3. Lack of self-confidence .100 .085 .065 1.167 .244 

4. Unwilling to take responsibility .005 .092 .003 .056 .955 

5. Insistent-persevering orientation -.180 .100 -.102 -1.804 .072 

R = .499 R2 = .249 
F (5, 330) = 21.885  p = .001 

 

 



STUDIA PSYCHOLOGICA, 57, 2015, 2                                         129

Discussion

These research findings manifest signifi-
cant relationships among negative problem
orientation dimensions, negative affect and
trait anxiety of interpersonal problem solv-
ing; between constructivist problem solving
and positive affect; among lack of confi-
dence, negative affect and trait anxiety; be-
tween avoiding responsibility and trait anxi-
ety; between insistent-persevering orienta-
tion and positive affect. Furthermore, ana-
lyzing which variables explain positive af-
fect revealed that insistent-persevering ori-
entation, negative problem orientation and
avoiding responsibility are the predictors of
positive affect. Insistent-persevering orien-
tation, which is a component of the construc-
tivist problem-solving skill, represents an
individual’s persistent effort to solve prob-
lems in his/her interpersonal relations (Çam
& Tümkaya, 2007). These people are well
aware that interpersonal problem solving re-
quires time and effort. While encountering

interpersonal problems, if an individual ex-
hibits positive orientation, takes responsi-
bility in solving problems and holds a insis-
tent-persevering orientation, then the indi-
vidual is more motivated towards problem
solving and experiencing positive affect.
Conducted researches have manifested that,
as opposed to persistent orientation, exhib-
iting an avoidance and lack of confidence in
problem solving might be influential in in-
creasing intense negative affect when one is
criticized, which is also a risky situation
tempting suicidal ideation  (Şahin & Batıgün,
2009; Batıgün & Şahin, 2003). Insistent-per-
severing is positively related to positive af-
fect, while negative orientation to the prob-
lem and avoiding responsibility are nega-
tively related to positive affect. As negative
problem orientation and avoiding responsi-
bility rise, positive affect falls. One of the
most salient factors in constructivist prob-
lem solving is to keep persevering during
the problem solving process.

According to a different finding, the stron-
gest predictor of negative affect is negative

Table 4. Multiple regression analysis for the prediction of trait anxiety

Variable B SHB  T P 
1. Negative orientation to the problem. .325 .031 .531 10.583 .000 

2. Constructive problem solving -.056 .036 -.081 -1.563 .119 

3. Lack of self-confidence .122 .078 .079 1.561 .120 

4. Unwilling to take responsibility .168 .084 .096 1.992 .047 

5. Insistent-persevering orientation .034 .091 .019 .370 .711 

R = .614; R2 = .377 
F (5, 330) = 39.999;  p = .001 
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problem orientation. Problem orientation in-
volves a variety of points: one’s own prob-
lem solving skills, the way one feels and
thinks about everyday problems, and emo-
tional and cognitive charts (Arslan, Hamarta,
Arslan, & Saygın, 2010; Arslan, 2005).  It has
been reported that once people possess
negative orientation to any problem, they are
imbued with greater quantities of negative
emotion (Baker, 2006). Such negative emo-
tions may pose hindrance to a person’s prob-
lem solving skills (Köroğlu, 2012). In a study
conducted by Arslan (2010), it has been de-
tected that as negative problem orientation
of students increase trait anger, internalizing
anger and externalizing anger behaviors also
rise whilst anger control behaviors weaken.
According to the social problem solving
model developed by D’Zurilla and Goldfried
(1971), if a person holds a negative orienta-
tion to his/her interpersonal problem, con-
siders problems as life threatening events,
lacks confidence in his/her problem solving
skills and gets easily frustrated, this person
is more likely to experience negative affect.
As revealed in Murray’s  (1990) research, the
change in emotional state leaves an effect
on problem solving performance (Erdoğan,
2009). Positive orientation towards interper-
sonal problems and possessing construc-
tivist problem-solving skills enable individu-
als to employ further effective coping mecha-
nisms, hence allowing them to experience
positive emotions as regards solving real
problems. Treated collectively with the find-
ings of previous research, the obtained find-
ings underline that strong relations exist
among problem orientation, affect and prob-
lem-solving skills (Elliott et al., 1994; Eskin,
2009; Yılmaz, 2012). Consistent with former
findings, while constructivist problem-solv-
ing skills increase, negative emotions de-

crease. People possessing  constructivist
problem-solving skills consider problems as
natural components of everyday life. They
put their trust in the solubility of problems
and feel self confident in solving challenges
one way or another. Instead of avoiding the
problems, they take an active role and re-
sponsibility in problem solving. Hence this
ability prevents the individual from experi-
encing negative emotions when frustrated
with problems and drives positive emotions.

In a different finding, it is possible to be-
lieve that the predictor of persistent anxiety
is negative problem orientation and avoid-
ing responsibility. As explained hereinabove,
negative problem orientation involves nega-
tive orientation towards experienced prob-
lems and inclination towards negative think-
ing. Once adolescents adopt negative orien-
tation and avoid responsibility in their inter-
personal problems, the anxiety level they
experience rises. It is quite natural that people
can face difficulties and inevitably experience
anxiety when faced with problems. They may
also go through emotional hardships when
they encounter hard-to-solve problems.
What really matters at this point is learning
how to deal with problems and instead of
running away accepting one’s own respon-
sibility. As people increasingly accept to take
on their own responsibilities, their construc-
tivist problem-solving skill and positive ori-
entation towards problems are also strength-
ened (Bedel, 2011). It is quite an expected
outcome that people who have no idea about
how to cope with their problems or try to
deal with problems via dysfunctional ways
develop anxiety as time passes by. In rel-
evant literature, significant relations have
been demonstrated between social problem-
solving skills and anxiety (Eskin, 2009;
Hamarta, 2009; Siu & Shek, 2009; Wilson,
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Bushnell, Rickwood, Caputi, & Thomas,
2011). It is considered that once an individual
views him/herself as an ineffective problem
solver, the state of anxiety expands (Heppner
et al., 2004). In a different research conducted
by Karataş (2011), a relationship has been
manifested between negative problem orien-
tation and anxiety. It has also been demon-
strated that as students’ confidence in their
problem-solving skill rises their anxiety lev-
el diminishes. The study conducted by
Parkinson and Creswell (2011) is also sup-
portive of our research findings. According
to another research finding, a significant re-
lationship exists between high anxiety and
one’s negative views of his/her problem-
solving skills. Anderson, Goddard and
Powell’s (2007) research also revealed that,
compared to the control group, the test group
with anxiety manifested a negative orienta-
tion towards problem solving and developed
a less effective strategy towards problem
solving.

An overall evaluation of research findings
indicates that there is a significant relation-
ship among adolescents’ interpersonal prob-
lem-solving skills, their positive - negative
affect and anxiety levels. Consistent with
research findings it can be argued that in
lowering negative affect and anxiety levels
in adolescents, acquisition of interpersonal
problem-solving orientation gains remarkable
importance. Consequently, in preventive
guidance and psychological counseling ser-
vices offered in educational institutions par-
ticularly, activities and workshops aimed at
teaching adolescents how to gain positive
interpersonal problem-solving skills and
combining the activities with affect and anxi-
ety state measures would be beneficial. It is
envisaged that the present research shall
contribute significantly to the literature on

the social problem-solving model. Current
research covering high school students
could be reapplied in different groups in or-
der to establish the generalizability of the
findings. Another focus could be on the ef-
fect of interpersonal problem-solving skills
on thinking and other emotions.
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VZŤAH  MEDZI  RIEŠENÍM  INTERPERSONÁLNYCH  PROBLÉMOV,
POZITÍVNYM – NEGATÍVNYM  AFEKTOM  A  ANXIETOU

A.  B e d e l

Súhrn: Cieľom štúdie bolo skúmať vzťah riešenia interpersonálnych problémov, pozitívneho –
negatívneho afektu a anxiety. Výskumu sa zúčastnilo 336 stredoškolákov, ktorí vyplnili dotazníky
Interpersonal Problem Solving Inventory (Çam & Tümkaya, 2008), Positive and Negative
Affect Schedule (Gençöz, 2000), a Trait Anxiety Inventory (Öner, 1977). Štatistická analýza
štúdie zahŕňala aj Pearsonov momentový korelačný koeficient a viacnásobnú regresnú analýzu.
Výsledky ukázali signifikantné korelácie medzi negatívnym zameraním na problém, negatívnym
afektom a anxietou, ako aj signifikantné korelácie medzi konštruktívnym riešením problémov,
neodbytne-vytrvalou orientáciou a pozitívnym afektom. Viacnásobná regresná analýza naznačila,
že v rámci negatívneho afektu a anxiety, bola najsilnejším prediktorom negatívna orientácia na
problém. Na základe týchto výsledkov sme navrhli  plánované intervencie na zlepšenie schopností
riešenia interpersonálnych problémov u študentov pri individuálnych a skupinových činnostiach
a predstavili návrhy pre budúci výskum.


