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ö nsoz
Elinizdeki kitap, İnsan Hakları Merkezimizin beşinci yayınıdır. Kitap,

2OO9 yılında düzenlediğimiz Beşinci Balkan Ülke|eri Felsefe Seminerine
sunulan bildirilerden oluşuyor.

Farklı etnik ve dinsel kimliklere sahip insanların birbirlerine bakışlarının
sıksıkölümcülçatışmalara yolaçtığıBalkanlarda, kimlikler konusunda insan
hakları açısından düşündürmeyi amaçlayan bu seminerde Arnavutluk,
Bul garistan, H ı rvatista n, Roma nya, Türkiye ve Yu na n istan'da n felsefeciler
ve bilim insanları bildiri sundular. Bu bildirilerden 20'sini yayımlıyoruz.

Seminerde yaptıkları konuşmaların metin|erini gönderen değerli bilim
insanlarına teşekkürlerimi sunar; konuyla ilgili bilgileri ve deneyimleriyle
seminere diğer konuşmacılar gibi değerli katkılar yapmış, ancak yazılı
metinlerini bize vermemiş olan Dimitar Denkov'un "Ulusun Dış İmgesi ve
Saklı Kimlik'l Hatice Nur Erkızanln "Nussbaum'un Kültürcülük, Relativizm
ve Gelenekçilik Eleştirisi Üzerine'| Yücel Kayıran'ın "İnsan Haklarını ve
Kimlikleri'Yıkım' Kavramından Hareketle Düşünmek", Mislav Kukoç'un
"Küreselleşme Çağında Akdeniz'in Çokkültürlülüğü ve Hırvat Kimliği'i
İlber Ortaylı'nın "Balkanlarda Kimlik'i Gueorgul Radulov'un "Günümüz
Balkanlarında Makedonya Azınlıklarının Tarihsel Görünümleri" ve

Şükran Soner'in "Çokkültürlülükten Ayrımcılığa" konulu konuşmalarını
yayımlayamadığımız için üzgün olduğumu belirtmek isterim.

Ayrıca Üniversitemizin ilgili makamlarına bu kitabı yayımlamamızı
mümkün kıldıkları için ve Mehmet Onur Yılmaz'a kitabı baskıya
hazırlamada katkıları için teşekkür ederim.

İstanbul, Kasım 2O'l 3 |oanna Kuçuradi



Foreword
The present volume is the fifth book published by our Human Rights

Centre. lt consists of papers presented to the Fifth Balkan Countries
Seminar of Philosophy, held in the year 2009.

The objective of the seminar was to promote in the Balkans reflection
on the issue of identities from the perspective of human rights, since
the approach of people of different ethnic and religious identities to
each other in this region has often resulted in deadly confrontations and
genocide. Philosophers and scientists from Albania, Bulgaria, Croatia,
Greece, Romania and Turkey presented papers in the seminar. The book
includes 20 ofthese papers.

l wish to express my sincere thanks to the authors that made available
their papers published in this volume. l regret that we were unable to
include Dimitar Denkov's paperon"The External Picture of the Nation and
the Hidden ldentıty'i Hatice Nur Erkızan's paper on "Nussbaum's Critique
of Culturalism, Relativism and Traditionalism'i Yücel Kayıran's paper on
"To Think of Human Rights and ldentities Starting from the Concept
of Destruction'l Mislav Kukoc's paper on "Croatian ldentity and Multi-
culturality of the Mediterranean in the Age of Globalization'l İlber Ortaylıt
paper on "The Problem of ldentity in the Balkans'i Gueorgul Radulov's
paper on "Historical Aspects of the Macedonian Minorities in the Balkans
Today"and Şükran Soner's paper" From Multiculturality to Discrimination'i

l also wish to express my thanks to the relevant offices of the university
for making possible the publication of this volume, as well as to Mr.

Mehmet Onur Yılmaz for assisting me in making this book ready for print.

İstanbul, November 20'l3 İoanna Kuçuradi



People in Motion: A G|impse on Conceptual,
EthicaI and Educational Aspects of Cross-cultural

Encounters

Zerrin G. Tandoğan

The phenomenon of human mobility or "people in motion" might
be related with a variety of reasons stimulating individuals to be on the
move and reside away from their homelands for long or short periods of
time or forever. However, according to statistics, permanent settlement
in the country of origin is still the norm for many people. Developments
in transportation and communication technologies have provided
more opportunities for more people to travel, work, reside, live and stay
in different parts of the world even if access to mobility is gendered,
stratified and highly regulated. There can be numerous reasons behind
the movement of people across borders, voluntary or forced, temporary
or permanent, due to some push or pull factors concerning the host and
home countries and so on. Whatever the motives for being on the move,
cultural transition processes and outcomes of human mobility compels
us to rethink the relation between culture, place and identity as well as
different aspects of cross-cultu ral awa reness.

Strict visa regulations and requirements, border control policies and
the ban over migration since mid 1970s in the EU member countries
predominantly targeting non-Western human mobility might be viewed
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as an obstacle to human mobility. However, cultural diversity of these

societies in terms of the coexistence of different cultural groups do have

positive and negative consequences in terms of cross-cultural human

contact in practice that it conceptually challenges the conventional

forms of linking or associating territory with identity and culture.

Anthropological studies that focus on cultural diversity issues provide us

a more fluid, dynamic and relational perception of the conseguences and

practices of human mobility _such as introducing the concept of "trans_

nationalism" as a new paradigm to the studies of migration, cultural flow

models, "border theory" and 50 on.

ln terms of our perceptions and attitudes towards cultural diversity as

an immediate reality and as an identity politics, it could be argued that

elitist/sophisticated/scholarly efforts for the betterment of daily cross_

cultural human interaction are too far away from the mundane reality

of individual lives. Therefore, integration and incorporation of scholarly

anthropological and philosophical approaches into the formal and

informal education mediums has an utmost importance for the future

of multicultural coexistence. Here, l will try to include three excerpts

from the related philosophical and anthropological studies, which could

assist us whi|e trying to evade from the reductionist, reified, static and

ethnocentric practices and discourses of identity and culture of our times

in the context of cross-cultural human encounter5.

Human mobility is complicated, multidimensional and multifaceted

when combined with the speed and the flow of goods, money, meanings

and the impact of global media in the era of globalization; cross_

cultural encounters become part of our social relations and improve our

intercultural communication skills. cultural mixing, cultural hybridity and

communal diversity are all related with movement of people. As Eriksen

(2007) elaborates in his book Globalization, urban centers are getting

more and more culturally diverse and cosmopolitan, however they do

not necessarily create cosmopolitans, or ongoing globalization does not

necessarily create global people. Hannerz (1990) describes "cosmopolitan

perspective" from an anthropological viewpoint: it requires a curiosity

towards experiencing what is different and distant as opposed to

living in culturally encapsu|ated areas in the name of safety, similarity,

standardization. However, more culturally diverse environments of

98



People in Motion: A Glimpse on Conceptuol, Ethical and Educational Aspects of
Cross-cultu rol Encou nter5

contemporary societies do not necessarily comprise or breed such an
anthropological spirit, on the contrary there is more fragmentation and
segregation when we talk about cultural differences in multicultural
societie5. Moreover, ethnic or cultural differences are politicized and widely
used in anti-immigration politics and policies. From an anthropological
viewpoint the problem here is how to improve, develop and disseminate
a more anthropological understanding of cross-cultural encounters for
the betterment of this type of social contacts and experiences.

At this point, formal education at schools and all other kinds of
socialization agencies and the role of the media that are responsible
for reproducing and for motivating xenophobia or other kinds of
intolerance towards cultural differences need to be scrutinized. The need
for developing new social and political policies and school curricula that
do take into consideration the mobility and diversity of cultures of our
times and view the cultural repertoire of the other with a certain degree
of curiosity and not with fear or scepticism is urgent. What could be a
possible outline of such an education?

What Kind of Education: SimiIarity or Difference?

Even if there is a considerable amount of empirical research and
theoretical discourse on multiculturalism, cultural diversity, mobility,
trans-nationalism and migration, however, in terms of the societal impact
and the degree of dissemination of this type of knowledge in daily life
practices and in cross-cultural encounters, there is a considerable gap
between academics and non-academics. lt is imperative to integrate
cross-cultural communication skills and anthropological spirit into
the processes of education and to raise consciousness towards one's
blindness, prejudices and value judgements about other cultures in the
21st Century, a matter that was articulated in the 19th Century by the
Japanese Kido Takayoshi as follows: "our people are not different from
the Americans or the Europeans of today; it is all a matter of education or
lack of education." (De Vylder, 2008). Whereas Shah (2004) points at the
need for a revision and reflection on these issues in educational practices
and policies in the form of "cross-cultural awareness", "global awareness"
focuses more on ethnocentric tendencies that individuals might have
consciously or unconsciously or in their "naiVe" and "complex" form.
Levine and Campbell define (1972) the naive form of ethnocentrism as
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taking one's own culture's Values a5 objective reality and automatically

uses them as the context within which she judges less familiar objects and

events. ln its complex form the person recognizes the reality of multiple

points of view, but views those of other cultures as "incorrect, inferior

or immoral" (in Scott, ,l998). lf the philosophy of education relies upon

emphasizing similarities, our common features and identity as opposed to

underlining what is different, strange, unfamiliar and distant, then it could

be possible to deal with ethnocentric and monoculturalist approaches in

the curricu|a and in the media.

The impact of global media, the internet, "technoscapes",

"hyperspaces", and "hyperreal" 5paces became an indispensable part of

urban lifestyles and are Very popular among the youth in most parts of the

world.The need for updating and revising conventional, monoculturalist

and static views regarding cultural issues by all means could also

contribute to a more dynamic and fluid understanding of education

and could possibly help to combat racism, culturalism and other kinds

of hostility and fobias that could be related with difference, diversity and

what is unfamiliar. Moreover, various citizenship forms such as "global

citizenship", "cosmopolitan citizenship" or the notion of "world citizen"

are not usuallythoughtto be related with the formation of localor national

political identities. Traditional education policies do not cover issues that

could be the concern of the whole humanity on a global level. Such an

approach would also exclude intercultural, interethnic or interreligious

relations both on local and global levels. lt could be argued that in today,s

world where "identity politics" or "recognition of difference" dominates

the political and academic discourses there might be more need for

revealing similarities that individuals share with other individuals as men

or women and our common identity, an identity that all humans share,

the "human identity". The type of education that gives more importance

to What we have common than what separates us is described by Kuçuradi

as follows:

This is an education aiming at awakening in the trainees the

sincere will to protect human rights, by helping them

to become conscious of their human identity, our only common

identity. Unless we look at ourselves and the others as human

beings, whatever our or their identities might be, we can look

at the other as a human being, whatever his/her other natural
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or contingent specificities might be. The idea of human rights
originates from the knowledge of the identity -of the sameness-
of human beings as h u m a n beings. not of their differences
which are obvious facts, while to get an insight in the sameness
of all human beings, which is not obvious, training is necessary.
(2003:5)

Cosmopolitan Education

The question of how to deal with cultural diversity and/or other
traditions, cultures and people so as to be able to share lives together,
might be viewed from a variety of approaches. From an anthropological
point of view that mostly favours differences as an object of study,
diversity is something "politically correct". However the question of how
to perceive and live with diversity might be another problem that even
anthropologists need to be reflexive and critical as well as sincere in their
personai experiences. Hannerz (1990) views cosmopolitanism from an
anthropological perspective and what he calls "cosmopolitan perspective"
is a personality trait that entails an openness towards what is unfamiliar,
different and strange. According to him'tosmopolitanism in a stricter
sense includes a stance toward diversity itsell toward the coexistence of
cultures in the individual experience. A more genuine cosmopolitanism
is first of all an orientation, a willingness to engage with the Other. lt
entails an intellectual and aesthetic openness toward divergent cultural
experiences, a search for contrasts rather than uniformity. Despite the
growing inter-connectedness of people from different parts of the world,
it is hard to observe that usually people are equipped with such a cultural
competence that could empower them to deal with what is culturaIly
different, distant and foreign. Reducing the scope of "education" to
university education only, we might argue that, the role of the educators
has great importance in the forming of an embracing and welcoming
attitude towards cu|tural diversity as well as in fostering cosmopolitanism
in an anthropological sense. lf education is to help the child/student,
actualise his/her potentialities, then students should also be given this
right to actualise and develop their potentialities with respect to cultural
diversity, cross-cultural human contacts or intercultural encounters.

Learning about humanity and cosmopolitan education might provide
an insight to the responsibilities of belonging to the same species by
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making the distant near, by teaching how to develop empathy, and by

raising awareness toward other human beings, and eventually help to

the realization of the basic premises of human rights. Similarly, Nussbaum
(2OO2) refers to the relation between "cosmopolitan education" and
"cultivating humanity". ln her description of cosmopolitan education, she

emphasizes the role of higher education in promoting three abilities of
students, which are:

1. The Socratic ability to criticise one's own traditions and to carry on

an argument on terms of mutual respect for reason.

2. The ability to think as a citizen of the whole world, not just some

local region or group.

3. The "narrative imagination", the ability to imagine what it would

be to be in the position of someone very different from oneself.

Nussbaum states that cosmopolitanism and patriotism do not

necessarily exclude each other, on the contrary they are complementary.
Through a cosmopolitan education We learn more about ourselves. one of

the greatest barriers to rational deliberation in politics is the unexamined

feeling that one's own current preferences and ways are neutral and

natural.(ibid.) lt is through such an understanding that we can |earn to

be both global and at the same time local. However, it could be argued,

that neither cosmopolitan education nor features of cosmopolitan citizen

constitute an important place in formal school education in many parts

of the world.

Ethical Education

According to Kuçuradi the "ethical education of human rights" is one

of the possible ways to overcome the problems that we face as a result of
the discrepancies of our times. She delineates the "ethical education of

human rights" as a requirement, since this education could help people to

become aware of their human identity, their on|y common identity, with

a specific emphasis that is given on the development of ethical capacities

of individuals. she outlines the steps of this philosophical education as

follows:
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The first step of such an education could be to train individuals in
looking at things within their connections or relations, and in drawing the
logical implications of their claims (developing intellectual capacities).

The second step in this training could be training in evaluation -of
an action, a 5ituation, a norm, a literary work, etc.This training is crucial,
because only then we become aware of what we do by evaluating things
on the ground of the value judgments of our culture -by what is assumed
to be good and bad in our culture (developing intellectual capacities).

The third step in this training could be the teaching of philosophical
ethics.... The aim of this teaching would be to help the trainees become
aware of what they themselves and others are doing when they act in a

given situation, in their private, professional and public lives (developing
ethical capacities).

The forth step in this training could be to help the trainees become
acquainted with what we call the common heritage of humanity -the
philosophical, artistic, literary, scientific heritage-, by selecting and
teaching all kinds of human achievements through history up to the
present, ethical achievements included (developing ethical capacities).
(2003)

conclusion

To conclude our glimpse on conceptual, educational and ethical
aspects of cross-cultural encounters, we can argue that there are several
"needs" that we have to reflect upon as well as to act upon in the context
of cross-cultural encounters such as:

- The need for introducing an anthropological perspective, that is for
taking individual's daily practices within their social and cultural contexts
and trying to understand the world from their point of view, is crucial for
improving our intercu|tural communication skilIs.

- The need for a "cosmopolitan education" which includes |earning
about our own culture and other cultures and for reflecting upon the
things that we take as normal and familiar.
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- The need for re-conceptualization of the relations between culture,

place and identity. Culture is neither place-bounded nor static or reified.

- The need to minimize the gap between academics and non-

academics in the sense that while academic circles provide a more

processual, dynamic and fluid understanding of culture, the static, reified

conceptualization of culture still dominates public discourses.

- The need for overcoming our prejudices that requires training in

ethics through the usage of the Socratic method of education as Kuçuradi

suggests in the context of philosophical-ethical knowledge.
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